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Introduction
In this day and age, many children are guided through school by instructors and leaders which
evaluate their capabilities. This guidance can include phrases such as, “you draw so well!” or
“you’re really good at ____”. The use of evaluative comments is a dilemma because it could
potentially sort children into different ability groups, which could cause children to feel down on
themselves when put in such situations.
Early care and education teachers use praise often with young children. However, many
teachers may not realize that this praise is evaluative and may make children think their abilities
are fixed and cannot be developed with effort. Too address this issue, I plan to provide a training
opportunity for the center staff at KinderCare Learning Center at the Monterey Presidio on the
topic of growth mindset. This training will include a PowerPoint presentation from the
Transforming Education website, which is a free mindset resource with trainings for educators
and students.
Developmentally Appropriate Practice
Psychologist Carol S. Dweck developed the concept of mindset, and defines it as: a
“self-perception or ‘self-theory’ that people hold about themselves” (Dweck, 2017). Her
research has shown that the view individuals adopts for themselves profoundly affects the way
they lead their lives. Having a growth mindset is believing that any abilities can improve with
hard work and determination. An example of this is believing that with practice and patience,
individuals have the ability to improve whatever it is they set their minds on. For example, if
Susie is currently performing poorly in her math class, she believes that she would benefit from
trying a different approach and can do much better. The fixed mindset, however, is the opposite.
If individuals have only a certain amount of intelligence, a certain personality, and a certain

moral character, they believe that they have to prove to others that they have healthy doses of
such traits. These individuals believe that their qualities are carved in stone and cannot be
improved upon, and thus creates an urgency to prove themselves over and over again (Dweck
2007). As stated by Dweck (2007), when an individual believes that their capabilities are as good
as they're going to get, the person then feels as though they have to constantly prove themselves.
According to Bostwick (2017), growth mindset is defined as the degree to which students believe
that their intelligence, skills and ability are malleable. These individuals also believe that change
occurs through effort (Dweck 2007), and that performance is a reflection of their current and not
absolute ability (Hong et al 1999).
According to Laurie Elish-Piper (2014), growth mindset is a key component when it
comes to developing “grit” (perseverance and passion for long-term goals). With growth
mindset, an individual believes that the ability to learn is not fixed, and such ability is able to be
changed due to effort. Elish-Piper also states that it is possible for families to help children
develop a growth mindset at home, and that doing so doesn’t require knowledge of a certain
subject such as science or algebra, a college degree, or even fluency in English. It only requires
that families model, encourage and reinforce growth mindset. When doing so, it is believed that
children will start to internalize such ideas as well as to incorporate them into they approach their
schoolwork and life goals.
In order to help foster the development of growth mindset in children, parents are
encouraged to remind children of a time they learned something new that seemed to be
challenging. These experiences can vary from learning to swim, riding a bike without training
wheels, or memorizing multiplication tables, as well as discussing how “getting good” at
something often requires hard work, time, and effort. It is also important for parents to talk with

children about how making mistakes is okay, practicing and sticking to the task at hand. This
essentially will aide in the long run when young individuals are learning new tasks, skills and/or
content. For example: using phrases such as “this is hard, but if you stick with it, you will get
better”. Parents and families can also support their children by assisting them and embracing
their feelings of frustration as well as modeling resilience. Elish-Piper (2014) concluded that, “by
giving children & their families insights into the important attributes of growth mindset, we can
increase the likelihood of learning, accomplishment, and success for all children” (Elish-Piper,
2014, p.14).
It is believed that introducing growth mindset to parents and teachers could be helpful to
their students in order to provide a more positive outlook on learning, as well as self-confidence.
Bostwick also mentions that students who use a growth mindset often tend to be less susceptible
to “self-handicapping,” and report higher levels of academic engagement and achievement.
From a theoretical perspective, early childhood educators may benefit from training on
mindset. Erik Erikson’s seventh stage of development, known as generativity vs stagnation, is
when an individual's’ main concerns are their career and family and tend to play the role of
always being “in charge.” Erikson's definition of Generativity is an adult’s ability to look past
caring for only oneself in life and learn to put the well-being of the next generation ahead of
theirs (Passini & Mortelli, 2015). This theory relates to growth mindset and childcare
professionals in the essence that they are there to care for and teach the children in their care
setting. It must be considered that one may not necessarily have offspring in order to achieve
generativity. Success in this phase usually depends upon an individual’s effort to give something
for the betterment of many (Morselli and Passini 2015).

Consideration of Diversity
Dweck (2014) has conducted various experimental studies with racially, ethnically, and
economically diverse students which shows that a central factor in resilience has to do with a
student’s mindset about intelligence.
After considering the information found, I believe that teaching growth mindset to early
educators as well as parents is appropriate as it can foster positive development in the children
they are working with. Also, I believe that informing people on the use of growth mindset could
apply across diverse groups as the results found in these studies has not proved to vary by
different race, gender, or ethnicity. Growth mindset has also been used on a variety of different
ages which ranges from early childhood to high-school age children.
Bostwick, Collie, Durksen and Martin (2017) in Australia found that a students’ growth
mindset as well as self and task based goals were indicators of a type of “underlying” growth
orientation. This growth orientation was positively related with academic engagement as well as
achievement in mathematics. It was also mentioned that such growth orientation has implications
in which can promote positive outcomes throughout high school as well as higher education.
During this research I will be offering training to educators of all age groups at
KinderCare Learning Center. All of the participants are women, with their ages varying from 2356. The children vary from one to six years of age. It is assumed that younger children will show
little response to growth mindset phrases in comparison to the older children age’s three to six.

Method
The method used for this project will involve a one day staff training at KinderCare
Learning Center where several team meetings will take place. I will be going into each program
for about 30-40 minutes during a scheduled time in order to have the opportunity to speak with

the participants without distractions. It is the intent to introduce the concept of growth mindset
to these early educators through a PowerPoint presentation (see Appendix C), as well as to
encourage them to implement it in their classrooms.
About a week after the initial meeting with each preschool program, I will be conducting
check-in meetings. During these meetings I will be asking the participants if they felt they
learned anything from the first meeting, and if they would incorporate the concept of using
growth mindset with the children in their care. Handouts will also be distributed in which will
have growth and fixed statements, participants will be required to indicate the mindset of the
statements (fixed vs. growth; see Appendix B).
After the meeting, participants will also be given a survey in which they will be provided
a series of statements, and asked to convert them into a growth mindset sentence of their own.
Participants will also be encouraged to reflect on a personal past occurrence in which growth
mindset was used. These surveys can be found in the appendices.
Results
Upon introducing the staff at KinderCare to the concepts of mindset, showing a
PowerPoint on from Stanford University, participating in classroom observations and conducting
one-on-one meetings with staff a week after the presentation, it was concluded that all learning
outcomes for this project were met.
Learning outcome one was that participants would identify growth mindset statements in
contrast to fixed mindset statements on their own. They met this outcome by completing a
worksheet (Appendix B) after the introductory presentation on mindset. Out of the participants,
100% of them correctly named the growth mindset statements as well as creating some
statements of their own that reflected the concepts. Some growth mindset statements they created

included, “I failed, but I know if I try harder next time I will do better”, “I’m not very good at
riding a bike, but I know that if I practice I will get the hang of it eventually”, and “If I work hard
at learning Spanish I will improve over time.”
Participants also created their own fixed mindset statements. These included phrases such as”
Math is hard for me and it always will be,” “I will never be able to sew my own clothing,” and “I
just can’t learn a new language.” Learning outcome 1 was met.
For learning outcome 2, the goal was that participants would use growth mindset phrases
while teaching in their classrooms after the initial presentation. After doing classroom
observations, it was found that only about 50% of them used growth mindset phrases while being
observed. One of the participants who works with infants and toddlers was observed telling a
child who seemed to get frustrated that the child could not walk very well and would cry each
time he or she fell down, to which the caregivers said “ I know it’s hard to walk right now, but if
you keep practicing, you’ll get better.” In another classroom, a child was overheard saying to a
friend, “I’m just not good at drawing cats,” and a teacher nearby then walked over and
mentioned, “I’m sure you’ll get much better if you keep drawing them.” During these
observations, it was determined that by the educator’s uses of such statements that relate to
growth mindset in their classroom environment, Learning outcome 2 was met.
Learning outcome 3 was for participants to evaluate their own use of growth mindset.
Participants met this by completing a self-evaluation (Appendix D) worksheet a week after the
initial PowerPoint presentation and the evaluation of their classroom observations. The
evaluation included questions to be answered in a true/false format and contained questions such
as, “I feel like I have a clear understanding of the mindsets” and “I have used a growth mindset

statement in my classroom in the past 7 days”. Upon completion of the self-evaluation, all
answers were collected.
After gathering the results from the self-evaluations, it was determined that 100% of the
participants stated that they felt as though they had a clear understanding of the different
mindsets. Additionally, 50 percent of the participants stated that they were curious to learn more
about the subject, and were interested in doing research of their own. For more results, see
Appendix A.
Discussion
Providing informative and clear information on the mindsets has the ability to give early
childhood educators learning tools for their classroom to facilitate learning in a positive way.
Dweck’s(2007) research has found that children who are taught with a growth mindset approach
have demonstrated higher GPA’s, show more interest and effort in learning (even when
presented with a difficult task or subject), and have a lower drop-out rate. Numerous research has
also proven that the first five years of life is when a child’s brain is developing most rapidly and
absorbing information. Additionally, early educators are traditionally taught to teach children
about diversity, social interactions and basic skills. This demonstrates a need for this topic to be
taught when considering the benefits demonstrated by elementary through high school students
who have been taught using growth mindset. Perhaps if this approach was being implemented
with younger children, there may be less occurrences of bullying as well as self-confidence
issues. The possibilities are endless.
It is a hopeful wish that this teaching approach will be incorporated and implemented
throughout early childhood education settings in the years to come.
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