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ABSTRACT

The purpose of this study and thesis was to determine the impact of using a CD including
authentic Arabic material to improve Arabic language learners’ reading and listening
proficiency, as well as to increase their familiarity with Arabic culture. The CD contained
several components including film clips, songs, and short stories reflecting various aspects of
Arabic culture and history. An open-ended questionnaire and an interview were administered to
elicit students’ perceptions of the CD’s usefulness or lack thereof in improving their Arabic
proficiency. Although students reported an interest in learning the Arabic language using the CD
ROM, they seemed to evaluate it based on the test they have to take at the end of the course.
Data obtained from the questionnaire, the interview, and the teacher journal, indicate that
students found the videos to be the most useful, while there was mixed attitudes regarding the

songs and the short stories and their usefulness.
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Chapter 1: Problem Statement
The purpose of this study and thesis was to determine the impact of using a CD including
authentic Arabic material to improve Arabic language learners’ Arabic reading and listening
proficiency, as well as to increase their familiarity with Arabic culture. The CD contains several
components such as film clips, songs, and short stories reflecting various aspects of Arabic

culture and history.

Introduction and Background

As we strive to create a framework in which multiculturalism might flourish, we are
constantly faced with the challenge presented by foreign language pedagogy. This challenge is not
limited to teaching linguistic principles such as vocabulary and grammar, but extends to teaching
cultural familiarity as well. One way to help students gain linguistic competence as well as cultural

familiarity is to provide them with authentic material in written and audio-visual format.

While working as an Arabic language intructor at the School of Languages' (SL) for the
past five years, I noticed that my students are not exposed to authentic Arabic input frequently.
This 1s due mainly to two reasons. The first one is the fact that they are studying Arabic as a
foreign language, where the use of the language is limited to the classroom, and their only access
to the language is via textbooks (which are not authentic) in addition to the teacher. The second
reason for the lack of exposure to authentic Arabic language input is due to the almost unique
situation of the Arabic variant they are studying. My students are studying Modern Standard
Arabic (MSA), which is a type of Arabic that is used only in news broadcasts and some

documentary films, in addition to written material such as newspapers and books. But day-to-day

" Pseudonyms will be used throughout this study

Bouhaja



communication in Arabic countries utilizes variants of Arabic including, for example, Egyptian
Arabic, which is considered to be a dialect of Arabic used in day to day communications. Based on
this perceived need for authentic Arabic exposure, my aim in performing this study was to
investigate the impact of authentic Arabic language input on Arabic language learners at the
School of Languages. The language input, consisting of both written and audio-visual format, was
developed using Power Point software and then hyperlinking each file, whether it was an audio-
visual file or a written file. Then the complete package was integated and saved on a CD ROM.The
material was selected for its level of difficulty, so that it is challenging but not frustrating. Its
main content tried to provide Arabic language learners with culturally oriented material for

practicing reading, speaking, listening and writing in Arabic.

The pedagogic framework articulated by this thesis is influenced greatly by multicultural
education concepts (Campbell, 2004) such as student empowerment, conflict resolution, critical
thinking, and historical knowledge. Through exﬁosure to the Arabic language and culture
presented in short stories, a video, and songs, it is hoped that students will gain a knowledge of
history and a feel of Arabic literature and arts that can help empower them to better understand
their own cultures and to appreciate another culture. Moreover, the activities that were designed
for the CD ROM give students a chance to reflect on their own history and arts and to think
critically, thereby creating the bridge necessary for making connections between their

language/culture and Arabic language/culture.

Through language learning in general, and through Arabic language learning particularly
in the “Western World”, it is my hope that mutual understanding between the “Arab World” with
its various regions and the “Western World” with its various regions will be reached, thereby

improving the relationship between these two entities, within the context of enhancing social
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justice for both cultures. To that end, this project is the beginning of the development of a
“community of practice” that will consist of myself, as instructor, my future classes, and other

language instructors at the School of Languages.

The “Arab World” has long been a center of strategic geopolitical competition due to its
geographic location in the middle of what is traditionally considered the East and the West, and
due to its natural resources: most recently oil. Consequently, it came to be known as early as
1916 as “the place in which the course of history is to be decided” (Sprengling, 1916, p. 38).
Linguistic, cultural, and political differences, among other things, became the defining factors of
the relationship between the Arab World and the Western World. In an attempt to justify
conflict, both sides concentrated on the differences rather than on commonalities, where
misunderstanding and hostility between individuals from each culture became the norm rather

than the exception.

One important way to improve the relationship between the “Arab World™ and the
“Western World” is to encourage language teaching/learning in both worlds. I believe that
language instruction deeply rooted in improving students’ cultural competence could be a great
step forward in reconciling the peoples in these two areas of the world. For this reason, 1 provide
in this thesis a contextual framework in which Arabic students could learn Arabic as well as get

exposure to a culture of the “Arab World”.

Personal Background

As an Arab who immigrated to the United States of America and had to experience the
challenges of learning a second language (English), and understanding the nuances and uses of

the English language in American society, I can empathize with my students who are facing an

Bouhaja



even more difficult situation than my own, because they live far away from where the Arabic
language is spoken, and the opportunities for them to use Arabic authentically are extremely

limited.

Throughout my five-year experience in teaching the Arabic language here in the U.S., but
most importantly my 13-year experience living here in the United States, | came to understand
American culture relatively better. This experience allowed me to see the commonalities
between Western culture represented by the United States, which is just one manifestation of
what is known as “Western culture”, and Arab culture represented by Morocco, the country in
which 1 grew up, which is in turn just one manifestation of what is known as “Arab culture”. Not
only was I able to recognize that these commonalities do indeed exist, but I also came to the
realization that the potential for bridging these two worlds is reachable especially through

language teaching/learning.

As mentioned earlier, my overall goal was to examine the impact of using a CD to
improve Arabic language learners’ reading and listening proficiency, as well as improve culture
familiarity. This overall goal can be formulated into several specific research questions,

including the following:

1) What were students’ perceptions of the CD’s usefulness in increasing their
proficiency in reading, listening to, and writing Arabic; and which components of the
CD were the most or least useful, and why:

a. short stories about Arabic culture;
b. wvideo clips depicting Arabic historical events;

¢. songs about how love is expressed in Arabic culture.
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2) In what ways did students feel that the CD did, or did not, help them learn about
Arabic culture; and which components of the CD were the most or least useful, and
why:

a. short stories about Arabic culture;
b. video clips depicting Arabic historical events;

¢. songs about how love is expressed in Arabic culture.

In the next chapter of this Thesis I will present a discussion of the research literature
surrounding language acquisition theories. In succeeding chapters I will present the methods
used to construct and evaluate my CD, a detailed description of the CD itself, and a discussion of

my findings including an action plan for the role the CD will continue to play in my teaching.
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Chapter 2: Literature Review

The research presented in this chapter is divided into three sections. The first section very
briefly discusses the relationship between the “Arab World” and the “Western World” and
emphasizes the crucial role language learning/teaching could play in reconciling these two areas.
The second section reviews communicative competence theory and its implications for foreign
language education. This section also presents three language education theories—D. H.
Hymes’ communicative competence theory, Vygotsky’s socio-cultural theory, and Stephan
Krashen’s input theory—with each theory’s implications for language pedagogy. The third
section suggests a framework based on Krashen’s input theory by which the Arabic language
could be introduced using videos, short stories, and songs as media. Included in this section are

studies done in which videos, short stories, and songs were used in teaching a language.

“Arab World” and “Western World” Relationships

Great historical events have influenced the way the West perceives Arabs and vice versa.
In addition to these events, other factors such as trade and art (e.g., Hollywood), helped shape a
relationship that could be described as sometimes positive and other times as negative. These
two contradicting relationships reflect some of the challenges faced by multiculturalism and the

path to solving social injustices. These issues are addressed by this thesis.

Positive Relationship,

The relationship between Europe (and later America) and the Arab World has witnessed
times of cooperation and cultural as well as economic exchange. One would be amazed to
discover that so many English and Spanish words trace their origins to the Arabic language, and

6
Bouhaja



even the modern numerals are also of Arabic origin. As argued by Sprengling (1916), the
relationship between the Western World and the Arab World is deeply rooted in history as well

as in language, religion, and scholarship.

Negative Relationship.

Due to years of colonialism by the European powers and the resulting backlash, the
relationship between the Arab World and the Western World has witnessed years of hostility and
mistrust (Castlberry, 1959; Fischback, 1985; Toynbee, 1964), which lasted for most of the
twentieth century. This hostility has been exacerbated in the United States by Hollywood’s
depiction of Arabs as “heartless, brutal, uncivilized, religious fanatics”™ (Shaheen, 2003, p. 172).
Moreover, as discussed by Said (1979) and Joubin (2000), orientalists (those who studied the
Orient including the Arab world) oftentimes perceived the Arab world in relation to their
European identity, thereby depicting Arab society in Western terms and norms and neglecting

the reality of these societies which could only be understood using Arab terms and norms.
Arabic Language Acquisition as a First Step to Cross-Cultural Understanding.

Second and foreign language acquisition theories have stressed the need for providing
students with language input that makes language acquisition occur subconsciously (Krashen,
1992). This speaks not only to the need to internalize linguistic structures, but also to the need
for the willingness to be subconsciously immersed in the target culture on the part of the
language learner, thereby inducing cross-cultural understanding. The importance of target
culture familiarity in target language proficiency is greatly emphasized by the literature (Hough,

1998; Savingnon, 1997; Straub, 1999). For example the theory of communicative competence
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first developed by Hymes explored this close relationship between language and culture in

communication.

Communicative Competence Theory

Based on the fact that members of a community use multiple tools to send and interpret
messages, which include more than the linguistic code, Hymes sought to develop a
comprehensive theory that takes into account all forms of communication (Savignon, 1997). As
discussed by Savignon (1997), Hymes distinguishes between what is possible and what is
appropriate; he stresses the importance of the context in which the language is taking place to
judge what is appropriate to say or not to say, and to write or not to write, in order for

communication to be successful.

Therefore, to be proficient in a foreign language is to be able to use and interpret the
language appropriately, “which includes not only knowledge of formal grammatical structure,
but knowledge also of form/function relationships learned from the embeddness of all language
use in social life” (Cazden, 1996, p. 9). The underlying factor in reaching higher competence in
a foreign language is the level of knowledge of the culture (Hough, 1998; Savingnon, 1997;

Straub 1999).

Due to the fact that the concept of culture is very relative and broad, foreign language
classrooms should initially negotiate a definition of culture (Hough, 1998). Students are
encouraged to brainstorm some of the definitions of culture; these definitions should lead them to
the following conclusions: culture is the fotal way-of-life of a group or society, and every person

has a culture and all cultures are equal (Straub, 1999).

Bouhaja



According to Straub (1999), before discussing the target culture, students should be given
the chance to think about their own cultures and how they relate to it. This provides them not
only with the necessary vocabulary that describes behavior, traditions and values, but also
prepares them cognitively for being introduced to the culture of the language they are studying
objectively (Straub, 1999). When students start to think about their own cultures, they are faced
with deep questions related to identity (Hough, 1998). Moreover, asking questions like these

liberates students and teachers from the shackles of stereotyping and prejudice.

Thanks to the Internet and to technology in general, the availability of authentic material
is very abundant. However, according to Savingnon (1997), the most difficult challenge perhaps
is choosing among all of these materials at our disposal, and adhering to our objective of
improving students’ communicative competence. The success of the curriculum will depend on
whether it treats the “learner as a physical, psychological, and intellectual being with needs and
interests that extend far beyond those of the language classroom™, and on whether it “involves
the whole learner in the experience of the language features as a network of relations between
people, things, and events” (Savingnon, 1997, p. 169). For maximizing students’ involvement
and learning, it has been argued (Straub, 1999) that the curriculum should be student-centered,
where the students hypothesize, brainstorm, discuss, conclude, and inform the instructor of their
findings. This is further supported by Vygotsky’s Socio-cultural theory, which holds that
learning takes place when the learner constructs knowledge, whether it is language or otherwise,

within a social and cultural context.
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Socio-cultural Theory

Socio-cultural theory has two aspects that relate to foreign language learning/acquisition,
which are namely Activity Theory (AT) and Zone of Proximal Development (ZPD), the
combination of which summarizes Vygotsky’s idea that human development is not separate from
its socio-cultural context, and that the main purpose of language is to communicate meanings

which are already culturally established (Gifford & Mullaney, 1997).

Activity theory

Activity theory, as articulated by Vygotsky, holds that human behavior is motivated by
realizing a certain task. This behavior is not only defined by the individual but includes other
participants in the activity (Myers, 2000) and the interaction between these participants is

culturally and linguistically determined (Lantolf, 2000).

Furthermore, one could consider Activity Theory as an account of Vygotsky’s
interpretation of the essence of human development and behavior, especially, “his claim that
human behavior results from the integration of socially and culturally constructed forms of

mediation into human activity” (Lantolf, 2000, p. 8).

Zone of Proximal Development

Vygotsky defined Zone of Proximal Development (ZPD) as the “...distance between the
actual developmental level as determined by independent problem solving, and the level of
potential development as determined through problem solving under adult guidance or in
collaboration with more capable peers” (Vygotsky as cited in Gifford & Mullaney, 1997, p. 8).

Thus, it is through human interaction that a person comes to understand and learn. Consequently,

10
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development of proficiency in a foreign language, which could be considered a higher mental
ability, appears twice when a student is learning a foreign language: first on the inter-mental
plane in which the process of learning the language is distributed between the learner and some
other person(s) and/or cultural artifacts (a text in the target language for example), and later on
the intra-mental plane in which the capacity to use the target language is carried out by the
language learner acting via psychological mediation and the need to fulfill a need such as self

expression in the target language (Lantolf, 2000).

Applications for Socio-cultural Theory in the Foreign Language Classroom

While Socio-cultural theory capitalizes on the gap of knowledge between participants in a
given activity, it does not require a hierarchy in order for learning to take place. In a foreign
language (FL) classroom, the teacher should be a facilitator who guides the student to learn by
creating an authentic social environment that requires the use of the FL to communicate and

actualize the goals sought after (Gifford & Mullaney, 1997).

Teachers should always prepare materials and tasks that are a little bit challenging for
students so that learning can proceed, because if the purpose of teaching is to enable learners to
progress through the ZPD, Vygotsky contends that instruction is good only when it proceeds
ahead of development (Gifford & Mullaney, 1997). Furthermore, if the desired goal is
communicative and cultural competence, the student, the teacher and the curriculum should
revolve around the understanding that language constructs thinking, and that it is the principal
instrument available to individuals engaged in social interaction, in which human learning and

development take place (Donato, 2000).

11
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Therefore, when students decide to learn a second language they are not only making a
decision to start using a language that differs from theirs in terms of vocabulary and grammar,
they are on so many levels making a decision to “take on some form of ‘second language
identity” and to relate to at least some aspects of the second culture” (Williams & Lanvers 2002,
p.506). This transition from one’s language/culture to the target language/culture takes place via
a text, which could be in written format, audio format, and or video format, referred to as

language input according to Krashen (1997).

Input Theorv and the Culturally Oriented Curriculum.

It has been argued (Krashen, 1997) that language acquisition takes place when the
learner understands the messages, but is still being introduced to new and more complicated
linguistic structures. This came to be called the “input hypothesis”. Krashen (1997) also
discussed the presence of certain affective factors that influence language acquisition, especially
the fact that language acquisition is best achieved when pressure and anxiety are low, which he
called the “low affective filter”. Therefore, for language acquisition to happen, Arabic language
learners need to be provided with “comprehensible input” in audio form as well as in written
form. For example, videos, songs, and short stories not only can provide students with

“comprehensible input”, but also can introduce them to some aspects of Arabic culture imbedded

in the material.

A Framework for Teaching Arabic as a Foreign Language

The rationale for incorporating media such as videos, short stories, and music into foreign
language teaching in order to enhance authentic cultural input is supported by various research

studies suggesting its effectiveness.
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Videos as Linguistic and Cultural Input.

Due to the fact that language is contextual by nature, language learners could benefit
tremendously from contextual cues such as gestures and posture in the process of understanding
the target language and culture. Video has the potential not only for providing students with
these paralinguistic cues, but it could improve their communicative competence (Weyers, 1999)
and listening comprehension (Secules, Herron & Tomasello, 1992), and facilitate the retention of
cultural information (Herron, Morris, Secules & Curtis, 1995). For example, it has been shown
in various studies (Conrad, 1997; Nadar, 1989; Secules et al., 1992) that foreign language
learners reported improvement in their listening skills, as well as improvement in their
motivation, due partially to a balance between learning and entertainment. In another study, 51
intermediate-level French language students were exposed to eight videos. After each video a
test and a questionnaire were administered, both of which indicated an increase in students’
ability to retain information and to make inferences. In addition, students perceived a significant

gain in cultural knowledge (Cole, Corrie, Dubreil, & Herron, 2002).

Short Stories as Linguistic and Cultural Input.

By incorporating literature in general and short stories in particular into the foreign
language curriculum, teachers not only stimulate students’ interest in target language and culture
study but also excite them in the process because they are introducing the literature that they love
(Popkin, 1997). As discussed by Kramsch (2000, 1994), literary texts should not only be
approached as a source of linguistic structures, such as vocabulary and grammar, but the reader
also should interact with them to negotiate meaning with the foreign language culture. Moreover,

literature in general and short stories in particular provide the opportunity to teach a language
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through content and therefore could be used as a thematic center around which a teacher could
construct language tasks (de Ramirez, 1997). Furthermore, literature inspires students to connect

their own culture with the target culture (Popkin, 1997).

A study investigating the use of short stories in foreign language instruction (Wang,
1999) used a reader-response approach to the introduction of literature in the English as a
Foreign Language (EFL) context. Students’ responses to the literary texts and classroom
activities were monitored and interpreted. The findings of this study suggested that the students
associated the events and themes in the short stories with their own experiences and involved
themselves emotionally with the characters in the stories. In addition, experiencing an active

role in learning the language produced greater motivation to read more in English.

Songs as Linguistic and Cultural Input.

In addition to their value as a source of linguistic structures in terms of vocabulary,
sounds and grammar (Richards, 1969), songs could provide a taste of the target culture (Claerr,
1984), an escape from repetitious mechanical drills (Jolly, 1975), and an opportunity for
language learning to occur in limited conscious awareness while listening to music (Claerr,
1984). Moreover, the use of songs also “gives students the opportunity of acquiring a greater

understanding of the cultural heritage which underlies the target language” (Jolly, 1975, p.14).

A study on the use of songs in foreign language instruction investigated the effect of
music on text recall and involuntary mental rehearsal, using as subjects the students in four
college-level Beginning Spanish classes. Results indicated an increase in recall of text for those
who used songs, suggesting “that the use of songs in the foreign language classroom may aid

memory of text” (Salcedo, 2002, p xii).
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Summary

This chapter has provided a framework in which language input could be introduced to
foreign language learners, through the use of videos, songs, and short stories. It has been argued
that these three avenues are appropriate to assist language learners in general and Arabic students
in particular, in acquiring linguistic skills (reading, listening, and speaking) and equally

important cultural competence.

In the next chapter, a detailed description of the content of the CD ROM will be
presented, in addition to a description of the setting and participants of the study and sources of

data.
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Chapter 3: Methodology

This study relied on the creation and testing of a product for use in enhancing the teaching
of Arabic as a foreign language in my classroom. In performing this study, the intent was to
evaluate the impact of the CD ROM by collecting data on my students’ perceptions and attitudes
with regard to the CD ROM. To accomplish this, I employed qualitative research methods
because, per Creswell (1994) and others, they are best suited to answering the type of research
questions I asked. That is, qualitative methods use a diversity of related data sources including,
especially, detailed information from informants in a natural setting to build a complex, word-
based and holistic picture of the problem being studied. Answers are then derived from the
patterns, or themes, of meaning extracted from those data sources. Further, a qualitative

approach is the ideal method for investigating social issues (McCall & Simmons, 1969).

The type of qualitative research plan I used was action research. Action research seeks to
solve a problem of local concern and often is carried out by a teacher in her/his own classroom.
In addition, the researcher is involved as a participant as well as a researcher, and therefore can
contribute her/his own views as data (Fraenkel & Wallen, 2009). Action research enabled me to

study my own teaching practice centered on the development and use of the CD-ROM I created

for my students.

Setting

This research project was performed at the Arabic College in the School of Languages,
where the Arabic language is being taught. The School of Languages is one of the largest schools
in the United States dedicated to teaching foreign languages, which include Asian, Slavic, and
Semitic languages. The school is divided into multiple colleges, such as Arabic College I, Chinese
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College 11, and the college of “emerging” languages, which includes languages like Urdu and
Pashto. Each college includes approximately four departments, and each department consists of
about four teams with six teachers each. These teachers work in teams to teach about 30 students
who are divided into three sections, each one with 10 students. To conduct this project, [ have

secured the permission of the school.

Participants

The participants in this action research were my own students at the School of Languages,
enrolled in the “Arabic Basic Course”. They consist of 8 students: four females and four males,
between the ages of 18 years old and 29 years old. All of the students speak English as a native
language. These students have completed 55 weeks out of a 64-week program, which gives them a

foundation in MSA.

e “Ghada” is a 19-year old female of Hispanic-American descent. She loves to speak in
Arabic without any inhibitions, and she is not afraid to make mistakes. She joined our class
in the 35™ week after she experienced some personal problems in the previous class.

e  “Yusuf” is a 25-year old male of European-American descent who joined the military after
serving as a police officer in the state of Louisiana. He is a student who does not worry
about learning grammar in detail but prefers to aquire grammar naturally. He is very
extroverted.

¢ “Noor” is a 28-year old female of European-American descent who joined the military after
graduating from college. She is a very patient student who is always positive and a global

leaner. She wants to learn the Arabic language so that she could communicate with people

who speak Arabic.
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“Tamir” is a 19-year old male of European-American descent who joined the military right

after high school. He is a student who loves to speak about Middle Eastern history.

e “Genan” is a 27-year old female of Hispanic-American descent. She joined the military
after working in a lab as biologist. She is exremely analytical and prefers to analyze every
sentence and even every word. “Genan” would get frustrated if class discussion gets out of
the topic of the passages we are covering. She looks at learning Arabic as a job.

o “Shamssy” is a 22-year old male of European-American descent who joined the military
after spending two years in a community college. He is extremely enthusiastic about
learning Arabic and enjoys dissecting every sentence and every word. His interest in
learning about Middle Eastern history is very high.

e “Hala” is a 24-year old female of European-American descent who joined the military

about 3 years after graduating from high school. She is a very enthusiastic student who

enjoys speaing in Arabic and asks excellent questions.

“Sanad” is a 20-year old student who joined the military atter high school. He is a very
quiet student, but gets frustrated at times with the Arabic language.

Lastly, as a researcher-participant in my own action research project, I describe myself. Iama
33-year old male of Arab descent. I grew up in Morocco where I acquired the Araabic

language starting at home and then formally in school.
Materials
In realizing that Arabic language learners are in tremendous need for authentic input, 1

designed a CDD ROM using authentic reading and audio-visual material extracted from media

sources such satellite channels and a website. The format of the CD ROM was created by
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hyperlinking files using Power Point. The tasks designed for the CD were structured based on
Bloom’s (1956) taxonomy of learning objectives®. First, for each of the media formats (short
stories, video, and songs), I wrote comprehension questions and designed activities to help
students learn and practice the four linguistic skills (reading, listening, writing, and speaking) as
well as vocabulary and grammar. Second, higher-order thinking skills such as analyzing and
synthesizing were also an objective in this project, which was hoped to be achieved through
students writing short essays in which they compare and contrast Arabic and American issues,
and also through their synthesis of songs. There were questions after each passage (reading or

listening) to assess comprehension.

The second step of this research project was to investigate the impact of the CD on the
students in terms of the acquisition and learning of the Arabic language in general, and on the
degree of their familiarity with Arabic culture in particular. I gave the students the CD ROM to use
as a class activity. More specifically, students used the CD three times per week, for five weeks

in class activities facilitated by myself

Short Stories.

I obtained five short stories from an Arabic website that publishes children’s short stories

by anonymous authors (http://7awa.roro44.com/magazine/childrens_stories/page-

3.html?show=topreaded). As indicated below, each story narrates events occurring in an Arabic
social environment where the major characters are dealing with social events and other

characters. The full text of the first two short stories is provided, in Arabic, at the end of this

* | am aware that Bloom’s Taxonomy has been revised to include metacognitive dimensions; however, for the
purposes of my work, | believe that the original taxonomy is more appropriate because of the age of the students and
the type of the content | am teaching,
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thesis (Appendix G). English summaries of all stories are provided below along with the

rationale for including those particular stories in this study.

(1) The one with the blue skin. In this story, a young man painted his skin blue in an attempt
to experience what other people with a different skin color experience. A lot of people
ridiculed him and looked at him intensely. The only person who sympathized with him
was a friend who had a dark skin. After feeling that his experiment had succeeded, he
tried to remove the blue paint from his skin, but he was not able to. In addition to its
linguistic value, I chose this story because I thought it would provide a glimpse of the
fact that problems of race and skin color could exist in multiple cultures.

(2) Days of the week. In this story, an exchange between a teacher and a student takes place.
The teacher asks a new student to state the days of the week, but he is too shy to speak
while other students kept asking the teacher to allow them to state the days of the week in
his place. She insists that the new student is the one that should state them. She requested
that the new student stand up and speak a little bit louder so that she could hear him,
which he did but he ended up mixing the days of the week with the months. At the end of
the exchange, the teacher asked the new student to write the days of the week on his
notebook and show them to her the following day. I chose this story because it was
written by an Arab, which portrays the typical classroom in the Arab World. But most
importantly, the theme of elementary school experience could resonate with students
from various cultures. Students could read the story and compare it to the classrooms
they grew up attending.

(3) A house built out of stone. In this story, a rabbit experiencing the beginning of winter

with its strong winds, started to build a house out of stones. He placed one stone on top of
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another until he constructed a house. After completing the building of the house, he
started to dance happily. The wind asked him why he was so happy; he replied because
his house was so strong, and the stones he used cannot be crushed. The wind went
between the stones and brought down the house, which made the rabbit sad, and he said
“the stones are weak if they don’t connect with other stones”. I chose this story because
it represents a moral story which could be found in many cultures including my students’
and would give them a chance to compare it with some of their own moral stories they
grew up reading. Moreover, the theme of moral stories is a universal one, and students’
exposure to a moral story written by a native Arab person could provide an example.

(4) The gift. In this story, an unjust judge and a wealthy merchant tried to make fun of a man
named Nassr Alddin who was known for his cleverness. The judge and the merchant
asked Nassr Alddin if he would like to go hunting with them, but made fun of him due to
the fact that he did not have a horse and a hawk, two animals that are necessary in
practicing Falconry. However, he said that he had a donkey instead of a horse and a crow
instead of a hawk. When they all went out hunting, Nassr Alddin saw a cow so he
released his crow, which flew and landed on top of the cow, then he said “that is my
hunt”. The cow happened to belong to the rich merchant, who became mad that he lost
his cow. He suggested to Nassr Alddin that they both go to the judge (the same judge
mentioned above). Nassr Alddin filled a jar with sand and covered the top with honey and
gave it to the judge as a bribe. When the judge received the jar, he was very happy and
started to eat the honey until he reached the sand. He became very angry with Nassr
Alddin for tricking him. I chose this story because it provides my students with a

culturally oriented context (the sport of Falconry).
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(5) The river. In this story, a young boy with the name “Laith” develops a strong
relationship with a river that runs by his town. Every early morning Laith would pass by
the river and would greet him. However, for many days Laith did not see the river and
did not greet him, which made the river very sad, especially after he found out that the
reason Laith was not visiting him is because Laith was sleeping late. Days passed and
Laith finally came to visit the river at dawn; the river was very happy that he came to
greet him again. I chose this story because it deals with a universal theme, that of the
relationship people have with nature. Due to the fact that the story was written by a native
speaker of Arabic, it might give an idea on this relationship, which the students can relate

to their own culture/experience.

Video Documentary.

I obtained a video documentary entitled Algawmia al Arabia: Hagiga am Wahm (Arab
nationalism: reality or fiction) from Aljazeera channel. The video narrates the historical events
in the Middle East during and after WWI through the 1970s, from the perspective of the Arab
World, and I used U-lead Video studio to cut it into five segments for the purpose of making it

linguistically accessible to my students, as follows.

e Segment 1 includes important events such as:
1. The fall of the Ottoman Empire and its subsequent break up.
2. The Arab revolt against the Ottoman Empire, and the important role

played by Lawrence of Arabia, who was a British officer, and King Faisal,

who became the king of Syria.
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3.

The creation of the modern Arab states as either British or French

mandates.

e Segment 2 includes the following:

1.

2.

Lo

The deposition of King Faisal and his transfer to Iraq.

A description of the transformation of the Turkish state from a religious
one to a secular state,

A description of the British control of Egypt and the importance of the
Suez Canal to the British Empire.

A description of the competition between the United States and Britain in

developing the oil resources in Saudi Arabia.

. The Balfour declaration, which promised Palestine as a homeland for the

Jewish people.

The rise of Arab nationalism and the violence between Arabs and Jews in

Palestine.

e Segment 3 includes the following:
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1.

A discussion of the strong relationship between France and Lebanon, and
the latter’s promotion as a good model for a modern Arab state.
A mention of the beginning of the so called “special relationship” between

the United State and Saudi Arabia,

. The end of World War II and the increased Jewish migration to Palestine

due to the Holocaust.
The end of the British mandate in Palestine in 1948 and the creation of the

state of Israel, which lead to the first Arab-Israeli war.
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e Segment 4 includes the following:

1.

A description of the importance of oil and the Iranian nationalization of
the o1l industry.

The establishment of the Non-Alliance movement as a response to the
polarization of the world during the fifties as Capitalist and
Communist/socialist.

Egypt’s membership in the Non-Alliance movement and the rise of Gamal
Abdelnasser as a figurehead of Arab nationalism.

Gamal Abdelnasser’s nationalization of the Suez Canal and the war of
1956 by France, Britain, and Israel against Egypt.

The establishment of the Arab Union State by Egypt and Syria with strong
leanings toward the Soviet Union.

The defeat of the Arab states in the 1967 war by Israel, which led to the
control of the West Bank, the Golan Heights and the Sinai Peninsula by

Israel.

e Segment 5 includes the following:
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1.

Egypt’s reclamation of the Sinai Peninsula during the 1973 war with
Israel, and the subsequent Oil Embargo by the Arab oil-producing states
against the West.

The signing of the Camp David peace treaty between Israel and Egypt in
1978.

The assassination of the Egyptian president Anwar Sadat in 1981 and the

rise of the Islamist political current.
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Songs.

There were five songs included on the CD ROM, and each was accompanied by the

written lyrics as well as brief excerpts from the biographies of the song artists (see Appendices

F-I). The first three songs are described briefly below.

(D

@)

&)
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The first song, entitled every year and you are my love, is by Kadhem Assahir, an
Iraqi artist. The song is about a man expressing his love for a woman. [ chose
this song because the lyrics are by one of the most famous poets in the Arab
World, whose name is Nizar Qabani. His poetry is simple yet it is powerful. It
provides an example of modern Arabic poetry.

The second song, entitled my wife, is by Ahmed Abu Khatir, an artist from the
United Arab Emirates. This song describes the feelings of a man for his wife. 1
chose this song because it focuses on the universal feelings of love, especially
romantic love. In addition, it is an example of genre of music, in which musical
instruments are not used at all. The reason that musical instruments are not used
is because it is believed that musical instruments are not allowed in Islam.

The third song, entitled sing to me my birds, is by Marciel Khalefe, an artist from
Lebanon. This song describes a person who asks his birds to sing for him. I chose
this song because it is an example of the exoteric and esoteric meanings of
certain texts. All languages use metaphors, and the purpose for selecting this
specific song was the fact that it could have multiple interpretations which would
open the door for discussion, thereby learning about Arabic culture while

practicing speaking at the same time.
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Teaching Procedures

Short Stories.

For each short story, students first reviewed the vocabulary and grammar relevant to the
story, and then they read the story and answered the comprehension questions. The particular
types of questions for each story were written not only to enhance students’ language skills but
also to encourage them to think critically about the social and cultural dimensions of the story
and how they impacted on the relationships between the characters, or even how they themselves
might react under similar circumstances, which in turn might evoke understanding and empathy

from the students.

Appendices A-E provide all of the questions used for all the five stories. Examples of the

questions associated with these and all of the other stories are provided below.

o The one with the blue skin. As this story focused on a person who was “different from
the norm”, students were asked to write two to three paragraphs articulating a plan in
which they would explore ways to empathize with someone “different” whom they know
personally. Through this exercise, students could begin to make connections between
Arab culture and their own with respect to how discrimination can easily span geography
and culture. In addition to its social and linguistic value, this exercise also provided value
in terms of lexicon and grammar.

e Days of the week. For this story about a teacher trying to help her students learn the days
of the week, students were asked to write a comparison between the classroom they
studied in when they were children and the one they read about in the short story. This

exercise was designed to help them draw comparisons and contrasts between their own
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culture and Arabic culture, particularly with respect to the primary grades educational
system.

o A house built out of stone. Due to the fact that this story was highly metaphorical,
students were asked, after answering comprehension questions, to write a short essay in
Arabic in which they expressed their ideas regarding the esoteric meanings of the story.
Performing this kind of exercise could help students distinguish between what is
implicitly and explicitly stated.

o The gift. Because this story takes the students to the world of Falconry, which is a typical
Arab sport, it introduces them to lexicon related to this sport. After reading the story and
answering the comprehension questions, students were asked to write a short essay, in
which they used the vocabulary they learned from the story. In this short essay, students
were prompted to compare the importance of Falconry and a typical American sport such
as Football. This would help them think about certain concepts such as competition in
both the Arabic culture, represented by the story, and their own cultures represented by
their experiences.

e The river. The theme of this story deals with the relationship between humans and nature.
After reading the story and answering the comprehension questions, students are asked to
write a short essay, in which they compare their relationship to nature and the
relationship of the character in the story (Laith) to nature. On the one hand this gives the
students an opportunity to use the Arabic language in a context, which could improve
their lexicon and grammar. On the other hand, it discusses a universal theme, that of
nature, and how the Arabic culture, represented by the story, deals with such a theme.

This could provide a backdrop to which the students could relate their own cultures.
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Video Documentary.

On Wednesdays of each of the five weeks, students reviewed the vocabulary and

grammar related to the video documentary. As stated earlier, this video narrates the historical

events in the Middle East from the beginning of WWI through the 1970s from an Arabic

perspective. And as with the short stories, students watched each video segment and then

answered comprehension questions as well as other questions designed to target higher-level

thinking about both Arabic culture and their own cultures. The complete set of questions asked

for all the five video segments are provided in Appendices F-J). Below, examples of the

questions associated with all of the video segments are provided.

1)

(2)
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Segment 1 focused on the aftermath of WWI and the subsequent political
ramifications in the Arab World, which included events and alliances necessary
for understanding the modern Middle East, especially for those who are studying
the Arabic language and seek to understand Arabic texts. In addition to recall
questions, students also were asked to write in their journals three paragraphs (in
Arabic) comparing and contrasting the historical events they were introduced to in
the video with those that happened in the U.S. during the same period. This
exercise was designed not only to encourage making cultural connections but also
to help students understand how history written from different perspectives can be
very different from that to which they are accustomed.

Segment 2 focused on the British and French control of the Middle East,
including the competition between the Nazis and the Allies in gaining supporters

among the Arabs at the dawn of WWII. After the recall-level comprehension
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questions students wrote three paragraphs expressing their opinion on Europe’s
occupation and colonization of the Middle East. The purpose of this exercise was
to introduce the students to a theme of colonization, which is one of the central
themes in modern Arabic writings. Understanding of this theme by the students
would help them understand the current sociopolitical situation in the Arab World
because of the strong relationship between the past and the present. [n addition, it
would help them in understanding news articles which often allude to
colonization as a reason for the challenges faced by the Arab World without
stating so explicitly.

Segment 3 focused on the creation of the state of Israel after WWII and the Arab
reaction to this development leading to the first war between Israel and the Arabs.
The centrality of Palestine in the Arab psyche cannot be overstated, and students
learning the Arabic language will often read and listen to material that revolves
around this issue. Therefore, understanding the root causes of this conflict would
increase students’ chances of comprehending texts dealing with this central topic.
After responding to the recall-level comprehension questions, students were asked
to write three paragraphs in which they analyzed the Arab reaction to the creation
of the state of Israel and come up with possible explanations for that reaction. The
purpose of this activity was to challenge the students to look at this controversial
issue from the Arab perspectives.

Segment 4 focused on the rise of Arab nationalism represented by the late
Egyptian president Gamal Abdelnasser as well as other systems of government,

mainly the Gulf kingdoms and emirates. After answering comprehensicn
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Songs.

)

questions, students were asked to write three paragraphs in Arabic in which they
compared and contrasted the system of government in the United State with that
of Middle Eastern countries. The purpose of this activity was to deeply explore
the political situation in the Middle East as compared to the students’ own
political situation.

Segment 5 focused on the escalation of war between the Arabs and Israel in the
late sixties and early seventies with the subsequent signing of the peace treaty
between Egypt and Israel. After answering comprehension questions, students
were asked to write three paragraphs expressing their opinion on the possibility of
achieving peace between the Arabs and Israel. The purpose of this activity was to
give the students an opportunity to use their higher order thinking skills while
using the Arabic language in writing about possible reconciliation between the

Arabs and the Israelis.

On Fridays for three weeks, students read a biographical excerpt of the artist they were

going to be introduced to, and then they listened to the songs while transcribing the missing

words. After that they reviewed the vocabulary and grammar included in the song lyrics, mainly

the words they transcribed. Then they decided whether that word was an adjective, verb, or

adverb, etc. Then they rewrote the song lyrics using their own words by substituting half of the

original verses. All their work was recorded in the journal I provided them with, for me to assess

and give them feedback later.

Bouhaja
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The biographical excerpts, song lyrics, and listening and writing exercises for each of the

three songs are detailed in Appendices K-M, in Arabic, and summarized below in English.

o In the first song, entitled every year and you are my love, students were asked to listen to
the song and fill in the missing words in song lyrics I provided them with but with certain
words missing. After filling out the missing words, which helped them practice
transcription, students were provided with the lyrics of the song, but only half of each
verse. Students were asked to write the other half of each verse. This not only provided
them with an opportunity to practice writing, reading, and listening, it also actually
introduced them to Arabic music dealing with a universal theme such as love.

e In the second song, entitled my wife, and in the third song, entitled sing to me my birds,
students were asked to basically listen, transcribe and rewrite half of each verse as they

did for songl.

Data Collection

Questionnaires.

All the students who agreed to participate in this action research were asked to fill out a
hand-written questionnaire, in which they were asked to articulate their impression of the CD
ROM. I used an open-ended questionnaire to elicit students' perceptions and attitudes with regard
to the usefulness of the different components of the CD ROM. The students were asked to describe
the positive and the negative aspects of the CD in terms of its help or lack thereof in improving
their linguistic skills (mainly reading, listening, writing, and speaking) and their sociolinguistic

competence (mainly knowledge of the history, arts, and society of the Arab countries addressed in
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the CD). The questionnaire was conducted in class anonymously at the end of the five-week

period of using the CD. The questionnaire is provided in Appendix N.

Interviews.

Based on the data collected from the questionnaires, I conducted a group interview with
seven of the students to get them to elaborate more on some of themes I found important for my
research. The group interview was performed after students had finished using all the exercises in
the CD, which as mentioned above was used over a period of five weeks, with the frequency of
three times a week. The interview was used only as a follow up on the questionnaires, so there
were no additional questions included; students essentially were given a chance to elaborate
further on their questionnaire answers. I used the interview as a method to determine other
themes besides the ones mentioned above that might arise during student responses. The
interview was conducted after school hours and lasted approximately 45 minutes. The transcript

for the interview is provided in Appendix O.

Student Journals.

Because the materials in this project were integrated into a CD-ROM and given to my
students as class activities, | provided them with a journal in which to record their responses to
the activities for me to analyze later. When analyzing their responses I looked for improvement
of their language skills (listening, reading and writing) as the project progressed, using the
Language Institute’s standard grading rubrics. Moreover, I asked them to write a self-evaluation
entry in English for each homework session, in which they expressed whether they felt they had

improved as far as proficiency in Arabic as well as their understanding of Arab culture.
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Reflective Teaching Journal.

As a researcher-participant in my action research, I kept a reflective teaching journal in
which I made observations for each day of my project. That is, I recorded instances in which
students expressed positive attitudes regarding the CD ROM in terms of its usefulness in learning
the Arabic language and in increasing familiarity with Arabic culture. In addition, I also recorded
instances in which students expressed frustration or negative attitudes regarding the CD ROM,
and paid close attention to what they said or did in reference to the videos, short stories, and

songs.

Data Analysis

As mentioned earlier, the data collected through qualitative research methods consists
largely of words, and requires analysis and comparison of the findings from each data source to
seek commonalties among them. The commonalities are analyzed further to yield patterns, or
themes, that help provide a complex, holistic picture of the problem being studied (Creswell,
1994). In analyzing my findings from my questionnaires, interview, and reflective teaching
journal, [ first assigned codes to all responses and patterns of responses that I found significant to
answering my research questions. To facilitate this process, [ recorded the data on index cards,
each of which was labeled using the themes I identified. Initially, I codified data based on the
themes that paralleled the questions I asked the students, including: a) the impact of the video
clips on the students’ listening proficiency; b) the impact of the video clips on the students’
knowledge of Arabic history, arts, and society; ¢) the impact of the short stories on the students’
reading proficiency; and d) the impact of the short stories on the students’ knowledge of Arabic
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history. arts, and society. In addition to these themes, I coded the data for other emerging themes.
I then combined all these codes and analyses to come up with my overall themes, which will be

identified and discussed in the Results section within the thesis.

Summary

In this chapter, I described the content of the CD ROM I developed as the focus of this
thesis, and presented a description of the setting, participants and sources of data. In the next
chapter the data obtained from the questionnaires, interview, and the researcher observation

notes will presented and analyzed.
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Chapter 4: Findings

The goal of this research project was to: 1) design a CD ROM that includes culturally
oriented video clips, short stories, and songs tailored to be used for teaching the Arabic language
as a foreign language, and 2) explore students’ attitudes and responses to the CD ROM in terms
of its usefulness or lack of usefulness in improving their Arabic language skills and familiarity
with Arabic culture. The CD ROM, described in detail in Chapter 3, is attached to this Thesis

within a plastic sleeve.

As described in Chapter 3, I created this CD by using five short stories, five video clips
from a documentary taken from the Arabic international news channel Aljazeera, and three
songs. The short stories, video clips, and songs were linked using Power Point techniques, which
allowed the material to be packaged and integrated into a CDD ROM. The five short stories,
written by anonymous Arab authors, were retrieved from a website

(http://7awa.roro44.com/magazine/childrens stories/page-3.html?show=topreaded). The content

of the materials revolved around moral stories in the case of the short stories, important historical
events and the ideological landscape of the Middle East in the case of the video clips, and
emotional expressions in the case of the songs. The intent behind this diverse content was to

provide students with culturally oriented Arab perspectives in written and audio-visual format.

The CD ROM was used three times a week for five weeks: on Mondays, students read
the short stories and performed the activities that accompanied the them; on Wednesdays,
students watched the video clips and did the activities that accompanied them; and on Fridays
(for only three weeks), students listened to the songs and did the language activities that

accompanied them.
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In this chapter, I will present my findings. First, I will describe my experiences in the
classroom as I incorporated the CD into my teaching. Then, I will describe my perspective on
the use of the CD, in addition to the perspective of the students, based on my analysis of the

questionnaire, the group interview, and the reflective teaching journal.

Using the CD-ROM in the Classroom

After preparing the CD ROM, I informed my students that we will be using a CD ROM
for five weeks, with the frequency of three times a week (1 hour for every session). The students
were very enthusiastic about doing something new. In my reflective journal, I made a comment
about students’ initial reaction being “very positive overall”. Notwithstanding students’ initial
enthusiasm, | felt that they were a little bit hesitant in dealing with the material in the CD ROM,
especially the short stories and the songs. However, as time progressed, they became more
comfortable with the material. | attributed their initial hesitancy to the fact that they were not
used to this kind of material (songs, short stories, and video clips), which is very different from

what they are used to, which is mainly news articles.

Throughout the five weeks during which the CD ROM was used, 1 observed the students
enjoy and struggle with the material in the CD ROM. They appreciated the vocabulary list each
activity accompanied, which made it relatively easier for them to understand the material. I later
decided to review that vocabulary list with them before and after each exercise, because I felt
that capitalizing on the opportunity to improve their vocabulary and idiomatic expressions would
help them increase their proficiency in speaking, listening, reading and writing; most
importantly, I felt it would help them become more familiar with the cultural context in which

those expressions could be used.
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After realizing that the material in the CD ROM was difficult for most of the students,
which I did not anticipate in the beginning, I intervened more frequently to assist the students in
comprehending the material and relieve some of the frustration I perceived they felt. Although
most of the students did not say that the material was too hard, I felt that they were struggling to
comprehend the short stories and the songs. So I tried to help them along. Later, when |
conducted the questionnaires and the interview, they expressed their frustration with the songs

and the short stories, but not so much the video clips.

Student Responses to Use of the CD-ROM in the Classroom

Analysis of student questionnaires, the group interview, and my own reflective teaching

journal yielded a number of findings, which could be formulated into the following five themes:

1) students found the video clips to be the most beneficial both linguistically and culturally;

2) there were mixed attitudes toward the usefulness of the short stories in enhancing
students’ Arabic language skills and familiarity with Arabic culture;

3) songs were the least preferred by the students especially in regard to enhancing their
Arabic language skills, although there was some appreciation of their entertainment value
and the exposure to Arabic music;

4) students felt motivated to practice the Arabic language more using the CD ROM because
it broke the daily routine; and

5) some students seemed to evaluate the CD ROM based on the proficiency test they have to
take at the end of the course.

Each of these five themes will be explored in detail in the next sections.
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Theme #1: Students found the video clips to be the most beneficial both linguistically and
culturally

Students” comments on the questionnaires, the group interview, and the reflective journal
indicate that the video clips were the most beneficial both linguistically and culturally. This was
mainly due to the fact that it provided a visual context for Arabic, which helped them understand
more and get a closer look not only at the language but also at the culturally oriented viewpoint
behind the historical events being narrated. One student stated, “[the video clips] allowed us to
explore a new background and viewpoint on Middle Eastern culture”. Another student stated,

“Seeing the things [ was hearing about helped me pay a lot closer attention to the Arabic”.

Moreover, students felt that the video clips introduced new vocabulary in context, which
helped them expand their vocabulary and knowledge of idiomatic expressions. One student
commented, “I feel like the videos were a great new, unique, and intelligent way of obtaining
vocabulary, especially idiomatic expressions in context so as to enable me to provide a backdrop

of learning the words I memorize”.

Finally, students expressed possible enhancement of desire to learn the Arabic language
due to the interesting topic discussed by the video clips, which is illustrated by a student who
commented, “The interesting topic also made the video clips a more fun way to learn”, and
further supported by another student who stated, “using historical clips was beneficial because it

allowed us to explore a new background and viewpoint on Middle Easter culture”.

Entries from my reflective teaching journal supported students’ thoughts. For example,
following one class lesson I wrote that “students were very engaged and asked a lot of questions

and seemed to want to learn more about the Balfour Declaration™. After another lesson, in which
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a video clip discussed the 1956 war over the Suez Canal in Egypt, | wrote “students liked the

vocabulary list and gave great summaries in Arabic about the 1956 war and gave their opinions

about the war”,

Theme #2: There were mixed attitudes toward the usefulness of the short stories in enhancing
students’ Arabic language skills and familiarity with Arabic culture

Students were divided on the usefulness of the short stories in enhancing their reading
skills. Although some students expressed the feeling that the short stories did help their reading
skills, by expanding their vocabulary and knowledge of idiomatic expressions, others felt that the
stories were too easy and simple while still others felt they were too hard and complicated. For
example, one student stated, “[the short stories] were helpful to understand connotations and
usage of the vocab as well as appropriate times for using idiomatic expressions”, but another
student commented, 1 did not feel that the stories were beneficial because some of them were
very short and simple”. This is further supported by two opposing comments in which one
student stated, I found the stories to be entertaining so of course this helped my reading skills”,
while another student commented, “the short stories seemed very hard because they used a lot of

idioms, and expressions I hadn’t been familiar with”.

Moreover, the writing style of the short stories seemed to be different than what they
were used to, which was maiﬁly news articles. This was either appreciated as “a nice exposure to
a new [type] of reading material” or thought of as unbeneficial because “the style is so different
... that it should not be used”. While one student stated, “the short stories were a little childish
for me ... I wish we read more about trade, economy, etc...”, another student commented, “the
exposure to a new reading material was nice, and forced me to look closely at the vocabulary and
syntax”.
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As far as the short stories’ usefulness in improving familiarity with Arabic culture,
students reported a feeling of being provided with an opportunity “to glimpse at Arabic culture
through word usage and the characters used in them”, as stated by one of the students and
supported by another who commented, “the native authenticity was helpful to understand
connotations and usage of the vocab as well as appropriate times for using idiomatic

expressions”.

My own observations, recorded in my reflective journal, indicated that “students were
surprised with the writing style presented in the stories and had a hard time understanding the
stories”, although I did write in one of the journal entries that “students enjoyed the story after 1

explained it to them and seemed to interact with the events of the story™.

Theme #3: Songs were the least preferred by the students especially in regard to enhancing
their Arabic language skills, although there was some appreciation for their entertainment value
and exposure to Arabic music

Nine out of the ten students in the study expressed lack of favor toward the songs in
terms of their usefulness in learning the Arabic language. One reason for this is that students had
a hard time hearing individual words and struggled to understand the songs. As one student
stated, “the music has been one of the hardest things to comprehend because of pronunciation,
dialect, and metaphorical speech”. Another commented, “[music is] good for learning culture
but ineffective for teaching language”. However, one student did express approval of the songs
as a learning tool, due mainly to the opportunity the songs provided in terms of listening to
unfamiliar pronunciation, which he equated to a “native speaker with unfamiliar accent”. So by

being exposed to music, as the student stated “you are struggling to hear words [that are] kind of
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‘mutated’, so it’s going to train your ears to be able to understand and recognize words in the

passage that might be outside your acceptable parameter”.

Some students did express appreciation of the songs’ entertainment value and the
exposure to Arabic culture they provided via music. As one student commented, “The Arabic
music was very pretty but I think this would be the most helpful in the first weeks of class”,
which is further supported by another student who stated, “While enjoyable, I didn’t get much

out of this”.

Entries from my reflective teaching journal supported students’ thoughts. For example,
after one class session in which we used a song, I wrote in my reflective journal “students liked

the music and even asked for a copy of the CD, but had a hard time understanding the lyrics”.

Theme #4: Students felt motivated to practice the Arabic language more using the CD ROM
because “it broke the daily routine”

As a source for learning the Arabic language and getting exposure to Arab culture, nine
out ten students stated that the CD ROM provided a unique opportunity to read, listen, and write
in Arabic, because “anything new and different like this is very helpful with learning Arabic,
because too much of one thing becomes dull and all of us lose focus”, as one student stated. This
thought was further emphasized by another student who commented “I found that the cohesive
package of it [was] nice. It contained interesting topics and pieces that gave many different

angles from which the language could be seen”.

However, one student thought that there was a gap between the material in the CD ROM
and learning Arabic at the School of Languages. This was mainly due to the environment of the

school, which the student described as “very regimented” and where “being creative is not fun”.
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My own reflections suggested that although the students struggled with some aspects of
the CD ROM, the songs for example, they enjoyed the fact that they are doing something
different from what they have been doing in the course. My reflective journal contains few
comments which indicate that the students were very enthusiastic to use the CD ROM, and

actually looked forward to the hours in which we used it.

Theme #5: Some students seemed to evaluate the CD ROM based on the proficiency test they
have to take at the end of the course

Eight out of ten students thought that there was a gap between the material in the CD
ROM and the material they expect to see on the proficiency test they have to take at the end of
the course. While, as one student stated, “the test is based mostly on the news”, the student
believed the CD ROM to be more focused “on improving cultural knowledge and awareness”.
This is further stressed by another student who stated, “I feel it is [the CD ROM] just impractical
so like to focus on certain things that 1 know absolutely will not be on the test, especially the

speaking test”.

However, two of the students thought that there was a deeper relationship between the
material presented in the CD ROM and the material they expect to see on the proficiency test.
This was articulated best by one of the students who said: “I really think that some of the skills,

[whether] reading or listening no matter in what form they are, they are going to prepare us for

the test™.

My own reflections suggested that the majority of the students looked at the CD ROM
and the activities it contained through the prism of the proficiency test they will have to take.

This was evident in the questions they asked regarding the test and the activities in the CD ROM:
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questions like “does the DLPTS contain short stories”, “do we have to listen to music in the

DLPTS5” were recorded in my reflective journal.

Summary

In this chapter, the findings of this study were presented. Overall, students seem to have
experienced an increase in the interest to learn the Arabic language and get familiar with Arabic
culture using the CD ROM. While the video clips and short stories were both beneficial
linguistically and culturally in helping students practice and thereby acquire the Arabic language,
the songs seemed to be less beneficial from the perspective of the majority of the students. As an
observer, | believe that the students had difficulty understanding the songs because of the wide
gap between the level of the songs, in terms of lexicon and structure, and the proficiency level of
the students. In addition, the majority of the students seemed to evaluate the material in the CD

ROM based on the proficiency test they have to take at the end of the course.

In the next chapter, I will discuss my findings within the context of the literature review
presented in Chapter 2. [ also will describe how these findings led to the development of an

Action Plan for my future teaching.
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Chapter 5: Discussion and Action Plan

Introduction

The centerpiece of this study was to explore the impact of using short stories, songs, and
video clips on adult Arabic language learners, in terms of proficiency in reading, listening, and
writing skills; and familiarity with Arabic culture. To make these materials accessible to
students, I created a CD ROM to package the short stories, songs, and video clips. The
theoretical framework that guided the selection of these materials was based on multiple
language acquisition/learning theories, especially Krahen’s input theory, which argued that

providing language learners with comprehensible input is a requirement for language acquisition

(Krashen, 1992).

In addition to providing my students with culturally oriented written as well as audio-

visual Arabic language input, | wanted to answer the following questions:

1. Which components (the short stories, songs, and video clips) of the CD were the most or
least useful as far as language acquisition, and why?

2. Which components (the short stories, songs, and video clips) of the CD were the most or
least useful as far as familiarity with Arabic culture, and why?

In this chapter, I will briefly summarize the findings within the context of the literature
review presented in Chapter 2, while simultaneously referring to the research questions. Then, 1
will discuss the limitations of the study before presenting an action plan to overcome the
shortcomings of the study in general and the CD ROM in particular, as related to my teaching

and foreign language acquisition of students.
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Findings

Many language instructors and researchers (Claerr, 1984; Conrad, 1997; de Ramirez,
1997; Jolly, 1975; Kramesch, 2000; Nadar, 1984; Popkin, 1997; Salcedo, 2002; Wang, 1999;
Weyers, 1999) have attempted to use short stories, songs and videos to not only teach a
language, but to introduce their students to the culture of the language they are studying. While

this study supports some of their findings, it seems to contradict some other findings.

The findings seemed to either support the findings of other researchers mentioned in
Chapter 2, in the case of the efficacy of using videos to teach a foreign language, or contradict
the results of some of the researchers, in the case of using songs to teach a foreign language.
While the literature review emphasized the positive aspects of using each of the media proposed
by this study (short stories, songs, and video clips), the findings of this study seem to reveal
some of the negative aspects as perceived by the students included in the study. These apparent
contradictions could be due to the difference in the setting in which the studies were performed,
or to the wide difference between the level of some of the materials and the proficiency levels of

the students, especially the songs and the short stories.

Finding #1: Students found the video clips to be the most beneficial both linguistically and
culturally *

As indicated by students’ comments and my personal observations, and supported by the
literature (Secules, Herron & Tomasello, 1992), the paralinguistic cues present in the video clips
not only facilitated comprehension of the content, but they also increased the likelihood that
cultural information is internalized (Herron, Morris, Secules & Curtis, 1995). For example, as
stated by one of the students, “seeing the things I was hearing about helped me pay a lot closer

attention to the Arabic”. This increase in concentration and probability of retaining information
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supports the results of an earlier study (Cole, Corrie, Dubreil, & Herron, 2002), which reported

an increase in students’ retention of cultural information when videos were used to teach French.

Based on my findings and on the literature, it appears that allowing students to
simultaneously listen to a narrative while viewing the corresponding video can increase the
probability of their internalizing and recalling the content as well as linguistic features. In
addition, relatively young students such as these belong to a technology-oriented generation,
which can predispose them to the use of video as a source for literacy as well as entertainment,

e.g., YouTube, video games, films, etc., and also enhance their connection with video materials.

Finding #2: There were mixed attitudes toward the usefulness of the short stories in enhancing
students’ Arabic language skills and familiarity with Arabic culture

The research supports short stories as a valuable medium not only to negotiate meaning
with foreign language culture (Kramsch, 2000, 1994; Popkin, 1997), but also are an excellent
thematic center around which language tasks could be constructed (de Ramirez, 1997). However,
the findings of this study, extracted from students’ comments and my personal observations,
seem to support some aspects of this claim and refute other aspects. For example, as indicated in
students” comments, the short stories were a good tool for learning new vocabulary and culture

but were either too easy or too hard for students to interact with the story.

My own observations indicate that although some students found the short stories
difficult to understand due to the writing style, other students felt unchallenged by the short
stories but at the same time enjoyed the content of the stories, which they appreciated as good
exposure to Arabic culture. This seeming contradiction may be due to several factors. First, the

style of the stories was very different from that to which these students are accustomed, in that
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the stories tend to be more metaphorical compared to the factual articles they usually read, e.g.,
articles concerning current events, economic news, etc. Also, the style of the stories is quite
different from straight narration in that it is not linear but rather can be more complex and
subject to multiple interpretations. In addition, while these short stories were thought to be
suitable for students’ proficiency level due to their simplicity and short length, they did not
actually correlate with the students’ intellectual level as the stories were oriented towards
children. Finally, these students were focused on learning the Arabic language primarily as a
tool for completing their military mission and not for aesthetic reasons, so some may not have

realized an immediate relevance of short stories for improving their language proficiency.

Finding #3. Songs were the least preferred by the students especially in regard to enhancing
their Arabic language skills, although there was some appreciation for their entertainment value
and exposure to Arabic music

The literature reports that songs are a great tool for learning a language as they provide a
taste of the target culture (Claerr, 1984), and an escape from repetitious mechanical drills (Jolly,
1975); they were also reported to aid in memorizing texts (Salcedo, 2002). My findings
somewhat contradict earlier studies, however, in that my students did not express the belief that
the songs were valuable as a language-learning tool. This may be because, notwithstanding these
students’ appreciation of the entertainment value of the songs, they expressed tremendous

difficulty in understanding the lyrics.

Students’ difficulty with lyrics seemed to stem from at least two sources. One reason
concerns the lyrics themselves, which were sometimes difficult to hear and therefore understand.
I often watched them struggle to hear individual words and intervened frequently to assist them
in comprehending the meanings of the songs. This difficulty faced by the students was translated
to a lack of interest in the songs as a source for learning Arabic. Additionally, the gap between
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students’ proficiency level and the level of the songs was probably greater than anticipated. The
lyrics of the songs were basically poems, sometimes with low frequency vocabulary and
complex grammatical structures. Even students at the advanced level would still have difficulty

understanding these songs, let alone write similar poems.

Finding #4.: Students felt motivated to practice the Arabic language more using the CD ROM
because “it broke the daily routine”

Overall, students liked the CD ROM package because it was different from the daily
curriculum they have to use. At the School of Languages, there is a strong emphasis on teaching
the Arabic language using news articles dealing with subjects like Economics, Natural Disaster,
etc. This is due to the military-related objectives behind which these students are studying the

Arabic language, which do not normally move beyond the concrete level.

Perhaps for this reason, students reported a feeling of enthusiasm and interest to learn the
Arabic language using the CD ROM. As an observer, I noticed students become very active and
ask a lot of questions, whether we were reading short stories or watching a video clip. This
appears to indicate that the CD ROM probably contributed in reducing the students’ anxiety,
which Krashen (1997) referred to as “low affective filter”. Therefore, despite the fact that
students experienced some difficulties with some aspects of the CD ROM, they welcomed its use

as a break from their normal language study routines.

Finding #5: Some students seemed to evaluate the CD ROM based on the proficiency test they
have to take at the end of the course

One unexpected theme, which emerged from students’ comments as well as my own
observations, was the fact that the students appeared to be thinking a lot about the proficiency

test they have to take at the end of the course. This seemed to inhibit them from putting the
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material in the CD ROM (video clips, short stories, and songs) in the wider context of learning
the Arabic language. Some students expressed an understanding of the fact that learning the
language in all its forms would naturally assist them in taking the proficiency test, as one student
stated, “[language input] no matter what form they are in, they are going to help with [test] .
However, other students could not escape thinking about the test, which was exemplified by a
statement made by one of the students who said: “Since we have a limited amount of time, I feel

it is just impractical... to focus on certain things I know absolutely will not be on the test”.

This finding is not surprising, due to the fact that these are military personnel taking a
language course for very specific reasons. These military objectives are stated clearly in the
Inter-Agency Language Roundtable (ILR) and must form the basis of every foreign language
course taught at my institution. Students would thus be expected to have a strong focus on the
practical aspects of learning and using a foreign language, as defined by the ILR, which could
have reduced the likelihood of their seeing value in material outside that framework despite their

potential interest in it.

Limitations

One of the limitations of this study is the small number of students included. Although
there was a clear pattern in students’ attitudes toward the CD ROM, one could not generalize
these attitudes and findings to include all those who are studying the Arabic language. Another
limitation of this study is related to the type of student. My students were all military personnel,
who did not necessarily choose to learn Arabic as a foreign language, and all of whom are have
very specific and defined objectives for why they are learning a foreign language. This was not

the case with the students in the research reviewed in Chapter 2.
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Action Plan

In performing this study, not only did I get a chance to reflect on my teaching by thinking
about what type of material I should introduce to students and how, I actually got to know how
students feel about learning the Arab language in general, and what they perceive as beneficial in
helping them learn the language. I will continue to communicate with my students about what

they think is helping them learn and what they perceive as not helpful.

As far as the use of a CD ROM to teach the Arabic language is concerned, my plan is to
continue its use. Due to copyright issues, [ am unable to use the identical CD ROM in my
classes more than once; however, I am able to use the same format to prepare new CD ROMs,

and intend to do so for future classes.

In preparing each new CD ROM, I will maintain some aspects that students found to be
positive in improving their proficiency and familiarity with Arabic culture. As indicated in the
findings, students favored the video clips as an excellent tool for practicing listening
comprehension and getting introduced to Arabic history. Therefore, I will continue to download
relevant and timely clips focusing on historical and cultural contexts. Because students were
divided on the usefulness of the short stories, I will still use short stories periodically, but I will
think of other methods in using short stories, not only for reading comprehension. I also will try
to select stories better suited to their intellectual level as well as their linguistic ability level. 1
might use short stories as a template in which I could introduce speaking themes based on the
stories and the characters in them. With regards to the songs, I will seek songs with lyrics,
themes, and structures that are easier for students at this linguistic level to understand. This

might be a little bit difficult due to the fact that the majority of the songs available are either in
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dialect or in poetic Arabic. Choosing songs in dialect could be even harder for my students who
are studying MSA. Therefore, I will have to be very selective in choosing songs that matches

students’ proficiency levels.

Finally, I will continue to strive to teach the Arabic language within its socio-cultural
context because I believe that language proficiency cannot be divorced from cultural proficiency.
And if we are trying to establish a relationship between the “Arab World” and the “Western
World” based on “mutual respect”, as stated by President Obama in his inaugural address; then
learning the language of the “other” with its cultural inferences and social meanings is only a

first step.

51
Bouhaja



APPENDIX A
STORY ONE

"GEJ:}M Sﬁ.ﬂ‘ J:‘)“
“The one with the blue skin”
PRE-READING:

LANGUAGE: VOCABULARY:

sl Al
Destiny ol
To ridicule (ra s
The essence b gall
God’s amazing creation aaadl il i oy gl
Consciousness 5 5l
Sympathetic e
Mistake il
Lord of the worlds Cmallall
Worshipers Ae
To be content with )
To engage in... Uela
LANGUAGE: GRAMMAR
Past tense verb conjugation (to go = <3} as example:
Conjugation Pronoun
Zaad ul
Ll o
Zuad il
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Cuad ]
Ll Ll
il Ll
Al Al
Al ol
) 5
Cuaad ot
wd [
Uil L
FYN)
O Oe

Story 1
S Aaly

s L, (3,50 (A axshttp://www/ 5130 3 sl g3
Lagn pgaadh o i S . (g o8 4 (Dl ol (O g (085 Lage
e gty (ool g Al ¢l Chm T g gl Lagen < 19y
Oudi | ANl (e () ggaldia LIS ¢ Addial) )2 gadl Gt ga agal)
Jandlg 5 B0 WY Uik (38 VY ot URLA 13SA | ) 3 1 o gl
O 991 03 Ui e o s IS .. A5 gl alay 3 i . gellual
Lags s, oW A il g b ) Jadt (a Jua st 5 8 o Al G
R (A (e g J a3 J s g G
ﬁﬁmde‘l.ly&- ¢3ﬂﬁ34§,~u‘)&‘icds‘_;3nw"l1
O qaall (a9 2S5 U8 (e 43a s S WEela O A8 G

0 iy o o iy o ellay ¥ pgud il A ad 5 (B Gl (0 A
L e Ly a3 S Ul g odlaad Cpaallald) oy Jlid] 4dSly

by O ) g0 sl g phutea y elinales sSUB ud ) Jg B Caa e p SH S AR Saalny (o Ada Callag 0 gad Ciasl (f W) el
@S g gal o (o s S | A el gt silila g aa i Ul g (ASe e Caad BT pall B el 5N (5 e il S Ul rad s, Lad
Ju ] (oS8 plaat) gai (gatia lCa (o Ciad ia (adS Coaal] ¢ Lag, o183 (s e alish o TaT g g L. AT jgndy il
AT oS Vg aa 4 68 Lgilaatiaad 3 A Lualt ol o sl Adie Y glaa dayg S ! Flaall (B e g Chua o3 3,39 sl

OBl S Laa I gkl 3 53 (8 00 gl Jaadl o (e oy L Al sgens
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POST-READING

COMPRHENSION QUESTIONS:

Questions

AL

1- How was people’s treatment of the person with blue
skin?

? o8, 318l Caalial il dleles S Cas -

2- How did the dark young men treat the person with
blue skin?

€ oli a0 63 jaud! bl Aldlas cilS a8 LD

3- How did the one with blue skin explain people’s
different skin colors?

£ il gl 218, 305 50 cialia 8 (RS -3

4- What did the person with blue skin do at the end of
the story?

TRl Tlgd 3 ol 30 8l 53 Jad 1a 3

WRITING:

Write two paragraphs in which you take on somebody
else’s situation,

A el A g 4 Gle aclud Aa Lagd 7 5 (5 i S

Bouhaja
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APPENDIX B

STORY TWO
" yay) o
“Days of the week”

PRE-READING:
LANGUAGE: VOCABULARY:

] Al
Nervously hal
Started to + verb Sl
Screamed zha
Mouth S
Turned el
Giggled 438
With God’s permission Al il
God willing Al eld o)

LANGUAGE: GRAMMAR

Verb conjugation in the imperative:

When conjugating a verb in the imperative, one should add an ! in front of the root of the verb: this when giving a
command to someone to do something. However, when asking someone not to do something, ¥ is placed before the

verb which conjugated in the present tense. Look at the example of 3= to go.

Negative Command

Positive Command

)

Bouhaja
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Story 2
A0l dall
[ Y eL_ﬂ
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e i W, el Lgaf i g
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< ALE Ladaalf Algas
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$ Al sy IS A saliad g S8 A G

B3 Oa o) g (Al 1D g Lg o) A paad) A (35 53 gl (Tl a3, By, AN 01938 5

s Aalrall ClE ougBele juall jadil g Aaleall CiSau

(B Aagi a3 S g NN &3 A Lo Tasa £ gl ol B 0 dlile | gl Al il LS E gt Al Gl G A L Ui
?w&nw‘?Jﬁwdw‘?ﬁh&#;humq;%&wy‘PQ‘J@*"M‘?&QAJ-(‘Q‘(‘“‘JW(’J#&
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At Pl Of aEN i) 290 B e WA Gigon g b (3L tgdia g cuagh Al | pad

POST-READING

COMPREHENSION QUESTIONS:

¢ Aaleall Cild

URE o, a3lEN Copad) a9y Bl A dlaic WY f L gaa g Uan
T A Glal

i o

Questions

Al

1- What did the teacher ask of her students?

Foolall e Aabeall ol bala - |

2- How did the students answer?

Coadiall aal sl Cag 2

3- How did the student address his teacher?

$iadnn aa Ahaa die Glthl) lglaatud S5 jlall 4 L3

4- W that advice did the teacher provide her student with
in order for him to memorize the days of the week?

£ pas) oLl daiay S palil) 1S Adeall Cinaanl 1ay -4

WRITING:

Write two paragraphs in which you compare the class
room system in the story and the one you grow up with.

A canall st g sl B chall aUad g Logad U0 (5 38 CISH
Sids S Ladie 4de Cudied
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PRE-READING:

LANGUAGE: VOCABULARY:

APPENDIX C
STORY THREE

" i’é"c‘,ﬁ"

“A house built out stone”

) gy
To proceed to do something e Jdl
Excited Sala
To pave Chia yy o b
Wondering G alus
Attached 35N
Cohesive deaia
To collapse i — pgdl
To test Al
Firm Ot
To be furious Ll
Cohesion Sl

LANGUAGE: GRAMMAR

The Haal Construction

The Haal clause (from the word J= meaning “condition” or “circumstance,” as in the question Yl «aS) is a clause
which modifies the subject of a sentence by using s as a subordinating conjunction. This is a fancy way of saying
that 5 is used sometimes in Arabic to mean “while,” as in, “He entered the room while greeting the people inside.”
The clause after “while” can have a verb, a particle, or it can be an equational sentence. Study the two sentences
below, then read the commentary which follows.
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[n the first Arabic sentence you have the s followed by the pronoun s. A subject pronoun must be used with s and it

must agree with the subject of the sentence.

The s and the pronoun can be omitted if the predicate is indefinite. When this is done the predicate is put into the
accusative. So in sentence two we now have G sl instead of G i,

Story 3
AENY Ladl)

" A Can't
oAl

34y daleall 3 jlaalh Jidy i 31 i ciaal gal) e 0383 Gy i o ) B heall i W1 A bl Ciala g pland) s gudd e BN S0
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ROV PP PR PR PR
Sl gl Lag

et 1 ol

B aall (g gl dindy A

.

Al gy 43l O alinh A0 1) gasaal 4} i o8 il ) g o

5 il il g g M ciSaa
S baga a0 ¥ oS0y fad T 468 ey 5 jlaa

TS K PRI L AWRER B, (R VR )

sl culal
Lo pagian 451 G g Aaadlia ¥ g Abadlia Cund 45 jlaa e
(g s Ll o 1

Al laa & lgHld cunll Camba g g ) GBS

s D gl cld

e Uy Waaa g gl W Adsiall 5 jlaall e )i
wrSaaas 2 131 5 jlaall Lgiaf Sliaual La sl g 5 laall I qui i Jlas
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POST-READING

COMPREHENSION QUESTIONS:

Questions

FETRT

I- Why did the rabbit decide to build the house?

[T |

2- Why was the rabbit happy? And how did he express
it?

faa oo e S 5 9lai o ¥ OIS 13l -2

3- Why did the house collapse?

$i Y1 G el s OIS 136 -3

WRITING

Write two paragraphs in which you discuss the moral
behind the story

Aeadll anlad GINAYY Gosall M Legad (3 kT (45 i oS!
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APPENDIX D

STORY FOUR
gl
“The gift”

PRE-READING:
LANGUAGE: VOCABULARY:

crialt s
To harass Gibia
To underestimate Ol
To teach a lesson oAl
A crow S
To be annoyed = A
To insist "yl
Trail 3y
Mouth g
Gluttony Al s
Greed paka
To be suffocated Sual
To trick gai

LANGUAGE: GRAMMAR

The Particle ol

¥ also means “that”; it can also mean “to.” o is used with verbs which imply doubt, desire, fear, or some other

emotion, or even commands which must be carried out. Example;

Saball bl Ll b8 s ey (i Tl ey (5 ol gty
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Story 4

gl 51 Auadlt

-

e

A3 Y Bl e I g Auall Una dladasal o Udng:dd Y8 fua 4 Dlgiatl g cuall eal A3ldna B o jag ) g alUAN 2lEH Jgla
& &
Wb e Y lad sl Glava (e

G 5A 138 aga s iagd JB s Ll 5 sl T pgdily o 5 B Gl ai e

g 913 A A SUE 0l el plaay s 5l gk o g A8 (el peai (3lh g duall AT ad
&

QL o el 7 B ) B Laslanal A1) 45y g 0 el Cpall el (ST AT 3 9m3 B R 038 ) G T B8 I (ha R el e 3
fa dasasalt B oL
Cntll il 3 80 ala g R il sk e Aasgli oh; o La (g2 il ) Gy a3y cJunlls LS g g el 0L B pa Gaall seal e

Lot Al GEALE Jealt (3535 Of (el Jgla dxal g Ala) dl
§ralill an dadls s o U0 gy Ja e alil (JUael) Lol e 0d aE1
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 eliSan 1S Jua Apaglt Jta o o) SC0slal) ol gl LBk Speay o L ey O ol A qoaaiony B g2 0all e (U0
? * ol 17

POST-READING

COMPREHENSION QUESTIONS:

Questions

1- What did judge “Bahraj” and his neighbor wanted to
do to *“Nassraddin™?

?"w-‘m)..a.}“g Shads ol "E‘Jg._:“ g..‘a\.”ﬂ\ EUSIRK P |

2- Why did “Nassraddin” take the crow with him for
hunting?

Copnall dna b all "ol et 3ad 13D L2

3- Why did the judge give the cow to “Nassraddin”?

1l i sl 3 0l lill oSa 3] 3

WRITING

Write two paragraphs in which you discuss the moral
behind the story

Al Al BT el ) gl T o S
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PRE-READING:

LANGUAGE: VOCABULARY:

APPENDIX E
STORY FIVE

1" )é—-‘“ "

“The river”

ol L)
To split Gy (32
Plains J sgasll
To irrigate P
Wide fields Jaguadll gt
Reside in <&
Greeting 4
To rise Lag

LANGUAGE: GRAMMAR

The Word JS

U8 is a noun which means “each” or “every” and sometimes means “all” depending upon the context. When US is
followed by an indefinite noun, it is translated as “each” or “every.” For example, 4] US means “each moment” or
“every moment.” The phrase s} X is an idaafa. Example:

©Aand S (8 Gl Aile (ge ) gk Lngan | gun
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Story §
PORES P W]
S

Aaguadll Jghalty £ 1 5all e Asaadt o Al Caally sas S g J gl g Sl o AR sk (3 2l dia Jaaadl 0 sk sl Jual 52
Uapti | Gale byl 3 daay g glaea S Apadll dgle ¢ gily () il g O3 ey

Sia plaall L ddde AL pla g | e Bliud Sl psual) AR 0 (A QS 4a B e S g JS Oa ST il gl 130 gl

s AN AR S5 Caalt Jal IS g jgdRd 0y pu0slt

192050 JS A qadall ddla (e g gtalion faan §geadl | JlandW g 558 3 5 Jgpbalt i Lalia

S (1 il (B A Al e om0 m S OB ol Band &l 315 Gn g

ol e 0y geagis Ol U aad il () iy NS

Cb s asaalld 50 39 W i g Ll e ald i AT Alitag o A1 438 ) Al s (B 108 gl 2 8 el e il () G dle O
el ciag g gaadl ey g Lalia | Ad gaa g il

POST-READING

COMPREHENSION QUESTIONS:

Questions Al
|- Why was the river sad? £ 5l o balad o ]
2- What is the relationship between the river and the tledlal 5 o il el Aide als -2
villages?

WRITING
Write two paragraphs in which you discuss the moral Ll aadlad AN G pall M Lagsd (3 lali O 588 S
behind the story
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APPENDIX F

ARAB HISTORY
SEGMENT 1
I 50

PRE-VIDEO VIEWING:

LANGUAGE: VOCABULARY

Secularism Zldad | Harmonious peli
They must asd il oo L | Tax collectors il uall Bl
Did not see the light os¥ i | To roar e
A shallow expression ¢lisa 3 e | To push aside dndl
Mandate il | To crown z¥
To delegate sl | Wisdom AaSall
Found 2 | Obtained BYCRE S

LANGUAGE: GRAMMAR

NOMINAL SENTENCE:

In Arabic there are two types of sentences, nominal and verbal. In this grammar note I will go over the nominal
sentence while the verbal sentence will be discussed on another occasion. A nominal sentence is one which starts
with a noun, which is called i<\ in Arabic. The second term or phrase is called a predicate known in Arabic as
a1 both the noun and the predicate are in the nominative case as illustrated in the following example:

.z e AL
POST-VIDEO VIEWING
COMPRHENSION QUESTIONS:
Questions FIRY]

1- What was the structure of the Ottoman state?

$ailaiall 4o Sall 43S 5 cilS S -]

2- What happened in Turkey in 1908?

S 5 1908 Lo aaa 13e 2

3- What did Arab intellectuals discuss in Paris?

f o b e O siiall s OIS 153

66

Bouhaja




4- On what side did the Arabs fight on during WW1?

Tl aallall ol I8 ol s s g -4

5- Who are the following figures:

- Prince Faisal - Lawrence

A Slpad Sl 8 e -5

i - Juah et -

6- How did France and England divide the Arab World?

T Al Gy s 5 Lo 9 S -6

WRITING:

Write three paragraphs in which you compare between
the events witnessed by the Arab World and those
witnessed by the US during WWL

TR el Al g ) han g (o Lgh 0 s i 36 i
el Lgiagd B 5 T g9 Aaallall o ol
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APPENDIX G

ARAB HISTORY
VIDEO SEGMENT 2
St e sadl

PRE-VIDEO VIEWING:

LANGUAGE: VOCABULAR

Tutelage lasll | Crew POs
Priorities Sygled | Shooters Bl
Premature signs leala )l | Honoring S
Political gamble b oy | Firmness 4l o
A rising star wlall st To destroy G
Eloguence dslad | Thrown e
Fate sas | Nationalism L sill
Turn inwards &858 | Modemnization Alaal
Threads of authority ASaltb g | Caliphate Al
Ancestors <M | Elite i — A
Protectorates gl | Druze BTN
Feudal system i .S | Rebellion Syl
Arabists Osixiaad | Excuse Axy 0
Oil Ll | Get tired of... At

LANGUAGE: GRAMMAR

THE PASSIVE VOICE Jggaall isall:

Passive conjugations are differentiated from active conjugations by internal vowel changes. You can see from the
conjugations below that vowel on the first consonant is always a dhamma and that the stem vowel is always a kasra.
These are the only differences. The suffixes are exactly the same as for the active voice. If you write out these
passive conjugations without the short vowels, they will look just like the active conjugations. Therefore context is

what will tell you what is going on.
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1- I studied the book.

REE I v |

2- The book was studied. M a5 -2
POST-VIDEOVIEWING

COMPRHENSION QUESTIONS:

Questions Al

1- What happened between France and prince Faisal?

fhad jpa¥ g lad g s 13- ]

2- What changes did Ataturk do in Turkey?

S i e "Il ibad! il ) ) s e D

3- How was France’s colonialism of Lebanon?

¢RI L3 il JE S 3

4- What was the first rebellion faced by France in
Lebanon?

T 3 L 8 gy i Jgf OIS 13 4

S- What was the importance of the Suez canal?

S om gl 38 Apanl A e -5

6- Why did king Saud favor America over England?

kil et & Gl sl e (i€ a1 0 g Sl Jld 19 -6

7- What were the Nazis goals in the Arab World?

£ ol alladl 8 ¢ g Wl Chgy OIS 13 -7

WRITING:

Write 3 paragraphs in which you express your opinion
on the European occupation of the Arab World.

P
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APPENDIX H

ARAB HISTORY
VIDEO SEGMENT 3
Sl ¢ all

PRE-VIDEO VIEWING:
LANGUAGE: VOCABULAR

all Ly
Then S
Nationalists gt 3l
Francophiles kSt 3l
To strain Sad
To bomb Chad
“They had enough” " el e 5"
The promised land Stagall o S
With ferocity FIY
Crucible ¢ Ly
Humiliating defeat 3_Sia dey 32

LANGUAGE: GRAMMAR

Preposition

This preposition, when used with verbs, usually has the meaning of “to” as in “1 listened to the radio.” With one
exception, whenever this preposition has a pronoun suffix, the vowel of the preposition changes from a kasra to a

fatha. See the chart below:

C R I I I
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POST-VIDEOVIEWING

COMPRHENSION QUESTIONS:

Questions

Adid

I- What were the goals sought by the nationalists who
won the Lebanese and Syrian elections of 19437

CHAIVL o Gaasl Ll e A Galaal CailS 1k ]
€ 1943 A lusi 3 G sl (o e g 2l Ay gl 5 Al

2- What were the main points of the negations between
Saud and Roosevelt?

i e il 5 2pme Gl ledsa (i gliS Al BE ale -2

3- What were the first countries that made up the Arab
League?

$ 3a¥) Ay g A pad) Jgall Amalan S 3 Jpall ale -3

WRITING

Write three paragraphs expressing your opinion
regarding these events

Colantl odgd i ;e il b5 I3 LiS)
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APPENDIX 1

ARAB HISTORY
VIDEO SEGMENT 4
e e 5all

PRE-VIDEO VIEWING:
LANGUAGE: VOCABULAR

il Ll
Nationalization a2l
Supplies ol
To take for granted S
An urgent matter Miatosa | yal
To encroach J2 5
Para shooters O gkl
Burst Ity Pt
To go along with T
Floury image i3 555 )0
Pure pana
To tumble solen
To step aside b
To comfort il
Selfishness aal
Closed FN
Antithesis il
Feudalism g iy
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LANGUAGE: GRAMMAR

The Preposition J Meaning “belonging to”

J has another meaning in addition to “to.” It is used to mean “to belong to.” Normally, when we want to say the
Arabic equivalent of “to have” in English, J and a pronoun suffix will be used. For example, “I have a car” becomes
in Arabic 3 juw . The Arabic sentence literally means “To me is a car.” The Arabic sentence is an equational
sentence. 5_lw is the subject of the sentence. J and its pronoun suffix function as the predicate. This is a different
construction and uses different syntax than English does, so Arabic learners tend to get the cases confused in
sentences using J. Just remember that the item owned is the subject of the sentence.

POST-VIDEOVIEWING

COMPRHENSION QUESTIONS:

Questions

ALl

1- What did “Musadaq” do in Iran?

) g "B’ Jad e

2- What is meant by the “New Delhi — Peking” axis?

1 S -l ) saes deally 13l 2

3- What was the French and British reaction to Jamal
Abdelnassir’s nationalization of the Suez Canal?

" peadllne Jlaa’ i e Uiy 1 5 s Jad 3 S RS 3
€ el LR

4- To what side did Egypt switch ideologically after
1956 war?

$1956 o a a1 L sl il pms Sigh 5 oladl g} 1 -4

5- How did the Gulf countries, Jordan, and Morocco
differ from the rest of the Arab countries?

s e crdl 5 0¥ 5 @lall Jgr e JS cdlial S S
£ Y1 A pal

6~ What did the 1967 war result in?

1967 < a s il 1 6

WRITING

Write three paragraphs expressing your opinion
regarding these events

Slantl il A 5 led caad il i 8 )
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APPENDIX J

ARAB HISTORY
VIDEO SEGMENT 5
oelall ¢ 5ol

PRE-VIDEO VIEWING:
LANGUAGE: VOCABULAR

sl Lagy
To engage in U= gy - pala
Hard il
To mute VA
Heresy a8
To be assassinated Jie
To predict L
Analysis Jddas
To blow g — b
Simply a dream 285 3 5ma
Passover Ol e

Disturbance of the balance of power

G 555

LANGUAGE: GRAMMAR

The Particle &

ol is always used with J& to mean “that” as in “He said that such and such is the case.” In English we sometimes

leave the word “that” out. We cannot do so in Arabic. &} must still be followed by a noun in the accusative or a
pronoun suffix, or by a prepositional phrase or word such as <la followed by an indefinite subject. In other words,
Ul works the same way with J& as it does when it is by itself and has the meaning of “verily” or “indeed.” Note that
! will be used with J& no matter what form the verb takes, even if the active participle of the verb is used. See

example below:

He stood up saying that the Arabic language is beautiful.
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POST-VIDEOVIEWING

COMPRHENSION QUESTIONS:

Questions

AL

1- What were some of the consequences of the 1973
war?

£1973 el 3l W - g

2~ With whom did Sadat become an ally after the 1973
war?

£1973 o xS Gllal (e g -2

3- What happened in 19782

$1978 diw a3 -3

4- Who assassinated Sadat and why?

AL Ml Jue e 4

WRITING

Write three paragraphs expressing your opinion
regarding these events

GilaaYl alel Gl ) tgub caad b a8 2GS S|
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APPENDIX K
SONG 1

APPENDIX K1: SONG 1 LYRICS & AN EXCERPT FROM THE ARTIST’S BIOGRAPHY
e calf g ple S

cOMAY oo Aaal

A yaa o Ly M e s ¢ L85 ol o4 43 je Ailea Alle (e 1923 ple (Lsm) Gilea (2 aly e el 5 ulaslia U8 )13
1944 ol g 753055 &) gualt Analally G giadl 40 ol 25 ¢ Biedy duido gl Laalad) 400

M‘)‘jﬁtﬁjs 1966&)“?33‘0.}:\1}60553‘34@)&435Oﬂjcsﬁ-‘}‘Z)m\‘:&ﬂ)\ﬁmjsgmbn}‘.).ﬂiwhlg)ij.)q" ail
\4-53“1&3‘5ﬂ@ﬁj%}ﬁz&wOﬁ)‘jdbiﬁﬂ‘ﬁwsﬁ@\ﬁj.ﬁm'&ﬁj‘W‘Mﬂm‘)‘dﬁjﬁ@w‘jwh}bﬁ

" el sandl Jodg

i il g ale g8

e g il 5 ale € coe il g ale 8

e S U g ale S o Tk e ol Ll

v i ol ) AN el S Lt

e Y S T V0 PR PR SN P PR Y- |

o s g o A Gl 1M oo Bl ol 138 (g B Y g

e (a5 LS Lgallf (il I BP0 JEX JOF P

cor el g o Al dlle el

el 5 g yed G 5 e

e A LS el Jle e paS 5 s il gale UK
APPENDIX K2: SONG 1 LISTENING ACTIVITY

il gale S

oo il g alo S
ol Ul g ale (K
o S ol

e 2 A S
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APPENDIX K3: SONG 1 WRITING ACTIVITY

ks il g ale S

77
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e b e ol L) 8
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APPENDIX L
SONG 2

APPENDIX L1: SONG 2 LYRICS & AN EXCERPT FROM THE ARTIST’S BIOGRAPHY

X8

‘53:,33))..«533}4)»3.\3\:, w}h}@)hﬁiSJ&jj&ﬁ)ﬁjmwlgﬂ‘Ju\ .. 1975?\& .)ehjau.n)lahﬁm‘ ;Ouﬂ‘oﬁu
Shla g do gane b oalls ae Jens 9% oY1 o glell Al i e zr AT 51999 ple b Ranalal aiud ;o JuSt 2 gall (5 g

Gl e 30 o3 s
Cuie pd Jean
il b o) i
Cradall g Jadh Gy
e TRl

Cuall Cuze La 13

c:.z;ﬁéuéi;l
il i i
Cudie Lo caall gy
Lﬁh‘ﬂ.)ﬁ\.i;ﬁ

C:..Lﬂ\jub)ytgﬁas

Cila Loga iaell Calay

Cula (o oY)

APPENDIX L2: SONG 2 LISTENING ACTIVITY
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APPENDIX L3: SONG 2 WRITING ACTIVITY
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APPENDIX M
SONG 3

APPENDIX M1: SONG 3 LYRICS & AN EXCERPT FROM THE ARTIST’S BIOGRAPHY

gl b

aalaal Ja e piiny il 2ge Cile g ey i ge Cilia (Gl din A Cudies 531 321950 ple 3l g) Adula Jaea jle QU (6 Aol
At YWY g R el s gall (i dmnad G ghay g ¢ gl gl el 2205 ) iy La g s e e Ol Ay (e ikl oyt (pilih
ikl

goblae b o

§ofboe LB e
Byl g3 S LS S

St e Sl e ol

Cap 9T T "Dl Y

) gl (e L i plasa i LIS LIS
Ol (e g leae b WlS diga o8 5 Y
Ll gl Ty gl il el 020 U8 Sl
S Y

Euiadl 7 M 6 e e 13 Baat )
i

wors dl Al g vale B 6

[ o
LA g ) Gdhaa g

APPENDIX M2: SONG 3 LISTENING ACTIVITY

$oloe 1y D e
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APPENDIX M3: SONG 3 WRITING ACTIVITY
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APPENDIX N
QUESTIONNAIRE’

1- Describe the extent to which the video clips enhanced, or did not enhance, your listening skiil. Give
examples.

* At the beginning of the course, video clips were fundamental in my comprehension of more advanced
material because | was able to use the context of the video to understand the words. I think after 1/3 or 1/2
of the way through the course however, the videos are detrimental & should be minimized.

» The video clips helped because the topics were new and different; after a full year of [listening to news]
from Aljazeerah, my mind doesn’t focus well because everything uses the same stories and vocabulary. The
historical pieces had announcers with varying accents and a lot of new vocabulary and new synonyms for
old words. Also, using historical clips was beneficial because it allowed us to explore a new background
and viewpoint on Middle Eastern culture, which is valuable for understanding comprehension.

¢ Video clips were useful as long as new words were reviewed beforehand. When the video clip was only
played once this usually wasn’t so helpful. To incorporate new vocabulary it helps to hear a passage at least
twice, usually broken up the second time to catch what words are around it, how the native speaker
pronounces it, how it sounds in the middle of a sentence...

o The video clips definitely enhanced my listening skills, mainly because of their length. In class we are
mostly exposed to short audio clips but with the video clips my attention to the details in them for an
extended period of time while trying to retain information and not forget what I heard in the beginning.
Also the questions that accompanied the video clips helped prepare us for what we needed to listen for,
sometimes when we’re given detailed questions like numbers or exact times or more than two or three
adjectives describing something, it’s hard to recall certain things that were mentioned, and this is true even
when answering questions to a passage in your native language. The interesting topic also made the video
clips a more fun way to learn.

e | feel like the videos were a great new, unique, and intelligent way of obtaining vocabulary, especially
idiomatic expressions, in context so as to enable me to provide a backdrop of learning to the words |
memorize. Also, because of their cultural relativity to the Mideast region, helped provide examples of
common authentic usage for simple words and expressions.

s [ definitely think the video clips enhanced my listening skills because it was interesting. The video with the
voice helped me because I am a very global learner and seeing the things T was hearing about helped me
pay a lot closer attention to the Arabic. The sound quality was also good enough to actually hear the
Arabic. Because a list of vocab was provided, | found it very useful so that I knew exactly which words to
listen for which enhanced by listening skills & my knowledge of vocab.

s  They helped learn cultural words and terms for governments and treaties that T was previously unaware of.

2- Deseribe the extent to which the short stories enhanced, or did not enhance, your reading skills. Give
examples.

¢ ] enjoyed short stories when | understood them but since the style is so different from what we’re used to
some material was more different than it should be.

" Students” comments are recorded verbatim and not edited for spelling or grammar.
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I did not feel that all of the stories were beneficial because some of them were very short and simple.
However, the exposure to a new reading material was nice, and forced me to look closely at the vocabulary
and syntax. These would be better activity for beginning of semester 3 or end of semester 2.

The short stories were a little childish for me, although that I’m sure is simply a matter of preference. I like
{prefer) reading about history or current events but that’s because I enjoy those subjects and also due to
time constraints. We have a limited number of weeks to become proficient is speaking about the economy,
trade, etc... and sometimes I wish we read more about those topics in Arabic in order to have more
meaningful/well informed opinions about these subjects.

Well, it’s difficult to say whether or not the stories enhanced my reading skill. They may have helped my
analytical skills a bit and my ability to comprehend metaphors. They didn’t necessarily help my reading
skills in the sense that now I can read ali styles of stories or publication now, as normally we don’t read
anything but the news, however the DLPTS does have some metaphorical stories and novels and folklore at
the end. Where deciphering the author’ tone and meaning can be quite tricky. So in the end I suppose the
stories were somewhat helpful.

The short stories were a good application of previously acquired reading skills as well as a back drop for
vocab learning. Again as with the video the native authenticity was helpful to understand connotations and
usage of the vocab as well as appropriate times for using idiomatic expressions.

| found the stories to be entertaining so of course this helped my reading skills same as with the video, a list
of vocab before hand was very useful.

The short stories seemed very hard because they used a lot of idioms, and expressions that | had been
previously unfamiliar with. However, [ now remember some of the parables and phrases that | had learned.

3- Describe the extent to which listening to Arabic music while reading the lyrics enhanced, or did not
enhance, your reading and listening skills. Give examples.

| don’t really think that listening to the music & reading the lyrics really changed my skills. 1 believe this
exercise needs to be persued further before 1 can make any clear judgment.

This is an intense Arabic-brain workout! Music has been one of the hardest things to comprehend because
of pronunciation, dialect, and metaphorical speech. It was very helpful to have the lyrics because they
assisted me in training myself to better understand. I had to work extra hard to comprehend the words
before ever hearing (or trying) to distinguish individual words in the songs. This is still difficult in the last
week of the course.

The Arabic music was very pretty but [ think this would be the most helpful in the first weeks of class.

For me personally listening to Arab music while reading the lyrics did not enhance my reading or listening
skills because I do not learn well this way. I tend to absorb information more through class lectures and
note taking as well as vocab lists, quizzing, and repetition. With that said, this was a nice change and
maybe beneficial for other student so it would not hutt to introduce into the classroom periodically.

I feel that, of all the activities, the songs were the least useful as pronunciation was often distorted
musically and word usage become too poetically cumbersome for one to apply to my conversation level. In
short its good for learning culture but ineffective for teaching language.

While enjoyable, 1 didn’t get much out of this. I liked listening to some of this music but it didn’t make me
better in Arabic. I could only understand a few words, not enough to make me better.

Listening to Arabic music always help me in my studies, it was good to get to Tisten to it in class.
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4- Describe the extent to which responding to the activities on this CD did or did not enhance, your writing
skills. Give examples.

o  Every chance I get {and they are few) to write in Arabic greatly improves my skills because it forces me to
be more precise w/the language. For that reason, it is always difficult to get myself to write on my own & |
welcome any forced-writing activity.

e Writing is very beneficial to me because it forces me to use a plethora of vocabulary in order to get my
point across and make myself understood. I really enjoyed doing the writing activity at the end of the
lessons. I find that writing enhances my speaking, and loved trying to construct abstract ideas and opinions
using Arabic.

e | think it was useful as long as only 5-10 min of class was devoted to trying to use the new vocabulary in
sentences. But its not possible to be thoughtful about a subject in 15min so | think it would be better for the
exercises to be “use these new vocab words in a sentence™ than “what are your feelings on the effects of
communism on citizens of the Eastern Block countries?”. Trying to jump start my brain on such a huge
issue, even if I have the computer to look up an article about the subject will take more than 15min and by
the end of class I’ll have written 2 words in Arabic.

s  Because I got lazy near the end of the packet and did not respond to all of the writing prompts, I did not
take advantage of the writing activities as 1 should have. Also I can only improve my writing skilis if ’'m
corrected and then I go back and change my mistakes or make a strong mental note to not make those
mental mistakes again. Sometimes I am very lazy as a writer and make careless mistakes even in English.

*  Asalways, any opportunity to write in Arabic helps to have the skill of fabricating language as well as
cementing grammar and vocabulary, 1’d say that the exception to this is again with music. Sometimes | was
forced into a smaller lexicon of words in order to try to fit meter or rhyme scheme.

e The activity was good for writing skills but we don’t have to write for our job. It did for us to make opinion
and write it down which is good because we have to give our opinion on the test.

5- Which components/activities of this CD best enhanced your understanding of Arabic culture: the short
stories, the video clips, or the songs? Give examples and reasons for why you picked those examples,

e | think the video had the greatest contribution on me because it packed a lot of information about a pivotal
time in the Arab world into a short period of time and included music and pictures. Vidos are good teaching
aids, especially in regards to their informational content because a native speaker can narrate better & faster
than we as students can read. Videos also allow for accompanying images & music which enhances the
experience.

¢ The video clips, because they were challenging bur not impossible.

¢  The video clips because they explained the history of Arabic countries. One, 1 felt the most motivated to
listen to them at home because the speed at which the commentator spoke matched the speed at which
people would normally speak in. | had trouble understanding the videos on my computer as [ got ready in
the moming but there was a lot of vocabulary 1 was unfamiliar with (as opposed to the news which |
usually don’t have trouble understanding if I have it on in the background as I get ready). 1 think the level
the video clips were at was higher than I would understand by myself. I would need the written transcript to
go with them or then need to work on them in class with a teacher who could pause the video and walk me
through what’s being said.

e The video clips enhanced my skills in Arabic the most but perhaps the short stories enhanced my
understanding of Arabic culture more stories always force me to open my mind and 1 have to think another
way otherwise their meaning is completely lost to me. When I first read the stories 1 did not get why he was
hunting with a bird and didn’t understand why he was even being challenged to hunt in the first place. But
after the teacher explained that it was simply a cultural challenge and that the judgment made by the ruter
was a metaphor showing that someone simply using trickier methods to achieve the same outcome doesn’t
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make it right. These types of short stories allow us to glimpse at Arabic culture through word usage and the
characters used in them.

» I choose video because of its length, variety of levels, and broad scope of topic. It is also my weakest point
in learning Arabic (listening) and therefore receives the most drastic improvement with practice.

o [ think the short stories best enhanced my understanding of Arabic culture. The movie was more about
history and ! didn’t really understand the songs all that well.

» | enjoyed the video clips the most because [ got to ses the actual culture and different places, however |
also liked the music because 1 could hear how certain words and phrases are used in everyday speech and in
song.

6- You have already studied the Arabic language for two semesters prior to this one, but did not use a CD
like this. Overall, did you find using this CD to be more or less useful in improving your knowledge of the
Arabic langnage? Why or why not?

o I thought the CD was an interesting exercise & was valuable because it introduced unique authentic
material we are not normally exposed to: music & lyrics, documentary, & short stories.

o  Anything new and different like this is very helpful with learning Arabic, because too much of one thing
becomes dull and all of us lose focus.

s | think practically speaking I would have only used the CD for the history video clips. I love fine arts and
literature but our schedule here is very limited in the evenings and I don’t have time to engage in enjoying
Arabic literature/poetry. That’s something I can do later. Here, I'm interested in building a foundation and
passing, since this isn’t me taking university classes for my own pleasure/enjoyment. This is a job, & 1
must focus on current events and especially listening since that’s what my job will entail. If 1 had time to do
both 1 would but if T write Arabic poems in the evening that would have to take the place of preparing a
news article for the next day which I can’t afford.

e During the first two semesters, especially in the beginning may not help to improve students’ language
skills or overall understanding of the language because they must first build a foundation. However when
they begin to be introduced to authentic materials this CD and method of teaching could be extremely
useful for the following reasons: 1) vocab lists in the beginning reassure understanding of unknown or
unexpected words and prevents students from skipping over them or guessing. 2) review of all newly
learned words after the lesson ensures memorization for future usage. 3) video clips with history, cuiture, or
even science & politics that are accompanied by questions pertaining to the clips allow the student to focus
their efforts on listening properly, they keep the attention of the student (if that student is mature enough)
and they allow the teacher to accurately check the student’s understanding of the topic. 4) music and short
stories brings in culture and although it may not be appropriate at all times, it’s important to incorporate
different styles into every classroom.

« | found that the cohesive package of it nice. It contained interesting topics and pieces that gave many
different angles from which the language could be seen. You wouldn’t use the same words and phrases in a
story about falconry as you could in a love song or a documentary about the Arab Israeli conflict.

e The CD was really useful for learning Arabic, however ’m nof sure it is something that could be used all
semester, only because 1 think variety is very important. { think in this section of our learning of Arabic,
vocab is the most important, and the CD definitely gave a good list of vocab and a great way of learning it
in context.

¢ [thought it was very good in improving cultural knowledge and awareness, and [ learned a few new
phrases and vocabulary, however, since the over goal of this course is simply to pass the Proficiency Test, |
don’t think it helped in that aspect. But, [ do think that the style and layout of the lessons are good, its just
that the material is based on culture, which doesn’t help with the test.
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APPENDIX O
INTERVIEW TRANSCRIPT

Section |

Interviewer

Interviewees

The first part | would like to discuss with
you after reviewing the surveys is, some of
you said that the DLPT35 was a concern,
there was a big gap between the project
and the test, could you elaborate on that a
little bit? Anybody can start.

“Yusuf” : [ think that the packet and the
way it was organized was really really
good...as far as there was new vocab in the
reading and listening. | guess that the only
thing that would separate being relative to
DLPTS is [that] the DLPTS5 has really
tricky questions and its not really
measuring your ability to understand or
speak Arabic. Its just.... In the packet [CD
ROM] it was more straight forward, it was
a good learning tool.

[ understand, for example the short stories:
you don’t have passages like that in the
DLPTs.

“Yusuf”: NO, but the vocab you learned
from that because there are passages in the
DLPTS that are related to entertainment
and culture, That are presented like the
way they were presented in the short
stories. So that was good.

Thank you. “$2” do you have anything to
say about this...?

“Noor”: [ did not think that in my
survey...?

OK

“Shamsy”; | really think that some of the
skills, reading and listening . No matter
what from they are really going to prepare
us for the DLPTS with the exception to
music. Listening to spoken passage
whether on the videos we watched or even
reading the stories...because you have
learned to put the words that we learned in
context and then extrapolate meaning from
it. The only thing 1 saw as being kind of
detrimental was the emphasis put on
writing and music, because the music was
very difficult and I did not get a lot of
Arabic knowledge from it. [ really
struggled to learn words in the music but
other than that 1 felt it was preparation for
the DLPT.

“Tamir”: [ agree with “Shamsy” | think no
matter what form, if you are practicing the
language its going to help one way or
another, or even the music because if you
are struggling to hear words because they
are kind of mutated because of the music,
its going to train your ears to be able to
understand and recognize words in the
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passage that might be outside your
acceptable parameter. For example if [ am
listening to this singer and he says a word
that I know if someone is just speaking it
normally like in MSA on the news, but
because of the tone of the music and
rhythm, it changes the word a little bit and
now | have to strain to understand and even
recognize the word, and then lets say [ am
listening to a passage on the DLPT, where
there is an interview with a native speaker,
and he is speaking MSA with a local
accent, but because of his accent and may
be he does not speak MSA that often, the
word is not as familiar as it is normally
[said] this is going to help recognize it with
more ease.

I actually...that was the 3" point T wanted
to talk to you about. [The surveys indicated
that] the songs were the least useful for the
majority of you, that as far as learning, you
know it was kind of hard. So if we put the
DLPTS aside, just from the point of view
of learning the language, the songs were
not useful?, some of you appreciated the
music ... that it “calms you down” and
appreciation for the culture, but as far as
learning the language it was not useful. Do
you have anything to say about that?

“Yusuf’: Yes, [ would say if you put the
DLPTS5 aside then I have no complaints
with anything that was in the packet [CD
ROM], [ think that it was useful, I would
not take anything away.

Do you suggest to incorporate songs with
lyrics in the curriculum and what kind of
modification would you suggest if we do
that?

“Yusuf’: | would say, Yeah butdo it in
Sem III because people have more of a
foundation to work with, because as
[Tamir] said you might understand the
word but in the songs they would use itina
different context and that is more Sem ItI
stuff, but I do think it would be good and [
think you have the transcript there and
after you listen to it, while you listen to it
you could follow along. So [ don’t think it
is bad, if you take the DLPTS the problem
with this course is that we are not learning
Arabic to learn Arabic but we are trying to
pass the DLPTS.

OK, it we do incorporate songs, how
frequent do you suggest we incorporate
them once/week, maybe twice/month, what
do you think?

“Noor”: [ don’t think once/week would
hurt, but I don’t necessarily think it would
be that helpful, but during the last hour on
Friday because students have a short
attention span, incorporating a song during
that last hour would be helpful, and if you
did, I think you could accompany it with a
vocabulary list, or some kind of review the
last 10min, as to the words you did pick up
and why, it might be helpful, 1 personally
think the songs were not helpful for my
learning style but that is because 1 only
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learn through lists but I don’t think it is
harmful to incorporate different styles into
the curriculum because every student
learns differently.

“Shamsy”: 1 think like what [Yusuf] said,
if we are just going to focus on learning
Arabic, the songs are useful as does the
writing assignments. When we think about
the DLPTS, we tend to focus on some
aspects of the language more than others.
But, in learning the language the songs can
be useful and be effective. Just outside this,
my language learning experience, it has
being really effective, in moderation 1
think once/week at the most. The problem 1
see and have seen generally with Arabic
music in learning the language is dialect
and idiomatic phrases... There is a
disconnect between MSA and learning
dialect through the music.

Let me move on to the different point,
short stories were good for exposure the
culture but they were too easy. Some of
you thought they were too easy, some
others, they thought they were not too
easy. What do you think?

“Tamir’: 1 thought they were hard. 1
thought they were too hard because of the
style. The short stories’ style, at least in
Arabic, were completely different from
news media. You know I could read level 3
passage in news media, but if you give me
a level 0+ kid’s story, little words could
throw me off to the point when |
completely misunderstand the meaning,
like that 1% one. I think ..., but for that
reason it was useful at least from a
grammar stand point because they were
short enough where you were not spending
too much time on them but because of
difference in style you were seeing
grammar that you are not used to. If you
start reading that a little bit more, that kind
of solidify your grammar for the rest of
Arabic literature and ...

Would it help in your opinion in narration
{present tense,,..)?

“Shamsy”: It’s the same, where you have a
story, which is being narrated and
especially what 1 just said, it’s a different
grammar style and narration style in the
OPI1 for example it’s very basic. The
stories, the narration is done in a non-
complicated and elegant manner, in that
sense if we were able to do the same thing
in the OPI [Oral Proficiency Interview] for
example, it’s beneficial.

OK. How often do you suggest we
incorporate the short stories?

“Shamsy”: I"d say, depending on how
much you spend and what you are doing
with it , I’d say a total of one hour/week.
Even in a homework.

OK, now | am just going to move to the
topic of writing prompts. Some of you
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though the writing prompts were good,
because every time you ... a good chance
to practice writing is good, practicing
vocabulary... others said that the writing
pronipts were too dry, because writing
about Middle Eastern politics was not
beneficial.

“Yusuf”: What do you mean writing:
answering questions or writing after?

The writing after.

“Yusuf™: That’s what | thought, this
package is really good for Semester 111,
where you are supposed to have an opinion
I don’t think it’s dry unless you don’t have
an opinion on it. Especially now, that you
are not only reading an opinion piece but
formulating one and having to write about
it, is obviously good.

How can we deal with this issue of not
having enough information to express
one’s opinion regarding a Middle Eastern
topic?

“Noor”: I guess you can just have some
kind of a dialogue after the lesson, so that
some students could learn from other
students, and then come up with their own
ideas, I think the writing prompts were a
good idea, because whenever you get a
chance to write is good for any language,
even your speaking, because when you are
writing a phrase which just don’t sound
right, it helps you in knowing how to say it
as well.

Do you see any usage for the internet [in
this regard}?

“Shamsy”: [ think in writing or speaking
in expressing your views and opinions on
this higher topics, like global and political
topics is really difficult because we might
have an idea what we want to say in
English, and we tend to lean on idiomatic
phrases or comparisons or analogies that
really work in English, but we don’t
necessarily have counterparts of that in
Arabic, and those are things you can’t look
up in the dictionary, I want to say “this red
hairing argument” | don’t know how to
look that up, [ think that take a lot of time
to acquire. 1 guess this writing
assignments, | get to use words and work
around the problem. [ think [Noor] is right
if we can have a speaking before the
writing, to barrow from others.

The last point deals with the CD overall,
some of you said it was a good break from
the routine media?

“Tamir”: | like it, I enjoyed it because it’s
different from what we are used to. It’s
new material, obviously new words not
just the regular news media. And honestly
the DLPTS5 keeps coming up, and I believe
it’s related to the DLPT even though it’s
not DLPT subject matter because
especially the higher levels, the cultural
topic start to pop up and if you don’t have
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any idea what the Ottoman Empire ...[then
it’s hard to put thing in context]

Thank you very much [ appreciate your
time.

Section 2

Interviewer

Interviewees

Let me just start with the 1* point, when 1
read the surveys, | found that there is some
kind of a gap between what is required for
the test (DLPTS5) and what this CD-project
was aiming for, do you want to elaborate
on that a little bit more?

“Jenan”: Yeah, with the CD, if | was
taking a course about Arabic literature,
which I would be interested in that 'l be
happy with the materials, since we have a
limited amount of time, 1 feel it is just
impractical so like to focus on certain tings
that I know absolutely will not be on the
test, especially the speaking test.

Do you agree, do you disagree?

“Ghada™: | definitely agree, the CD was
great maybe for some background info, a
little bit more in-depth look at the culture,
but as far as the exam goes most of it is
based on the news, but this requires you to
have a great command of the Arabic
language.

“Hala™: [ agree.

“Sanad”: I do agree, but also it is a nice
change from the routine from every day
monotony of doing the same thing over
and over again. So it was a good change.

OK, the second point was that the short
stories were good for exposure to the
culture but too easy, some of you said they
were too easy and some others thought
they were hard?

“Sanad”: | think through out this whole
course, pretty much everything that we do
is challenging, everything gets harder and
harder so it is very nice to go back and so
something easier...so it’s like a morale
booster, confidence booster,

Did it help with narration like learning the
vocabulary necessary for narrating
something in the past, future, present tense
or did it not? Because one of the reason for
including the short stories, in addition to
learning the vocab and culture was to be
able to learn the phraseology of narrating
something?

“Hala™: 1 think it introduced like
something we are not used to, which is the
dialogue, like short dialogues, like we hear
it but we don’t read it.

“Jenan”: For speaking, I would say NO
just because there are questions that they
would ask you that are very specific like
what do you do on a typical day, and so
that to me is like knowing about the
present tense. But I don’t think it is a bad
idea to introduce the tenses using a story.
Like how they switch in and out of past
tense, and present...

Were they too easy or hard (the stories)?

“Ghada™: | think they were too easy to
understand.

Because some other students said they
were too hard.

“Ghada”: 1 think some of the vocab were
out there, but as an activity as a whole, 1
felt it was geared toward the 2™ semester.
Maybe when you are trying to bridge that
gap between level 1+ and 2 material,
between news and someone telling their
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opinion about the news. That is a good
activity, because it requires to look at what
the vocab is telling about the story.
Because in the story, the meaning was kind
of obscure.

Do you suggest. What is the frequency of
using short stories like once a week or once
a month if we do something like this in the
future?

“Ghada”: I’ll say once a week.

“Sanad”: Yeah. Especially on a Friday.
Because on Fridays I think the students
have a hard time paying attention. If you
give an interesting story on Friday, I think
that would help.

What activities would accompany the short
stories that you can think of in addition to
just reading and answering question, can
you think of anything we can do with it?

“Ghada™; Speaking activities.

What do you guys think of acting?

“Jenan™: that’s why I think being in a very
regimented environment to switch to being
creative, it’s not even fun for me right now
“write a song in this class”, [ would just be
very angry, | don’t want to, [ am not in the
mood to, especially on a normal day, like
today is different, just like being annoyed
with your unit, maybe you had to wake up
early for PT and you did not have breakfast
that morning and you had to turn in a piece
of paper, and people you asked they
ignored you, and acted like you were not
there, and someone stopped you on the
way and told you that your uniform was
not straight enough, and then you have to
come to class.

And the teacher tells you “write a song”

“Jenan”: and the teacher tells you “write a
song” and you say “NO, I’ll write a song
about how much I hate the world right

9

now .

| think, and this is just my personal
opinion, I think it should be voluntary, 1
would tell write a song if you want but you
don’t have to.

“Jenan”: Like if you did an acting thing
right, if you have a group that is really
motivated, then I could see how it could go
well.

I think that’s why you have to adapt,
because every class is different and every
student is different. And the main purpose
is to find out what people like and what
they don’t like.

About the songs, just to emphasize, most
people thought they were the least useful,
can you say anything about that, how was
it the least useful...

“Hala”: We had to be walked though the
song, because there was a lot of vocab that
we did not know and there was some really
strange structure that we are not used to. I
think if we were more advanced, it would
be more helpful, but at our level it was
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hard, especially writing a song.

When [ did read articles about how people
use songs to teach languages, 1 did not just
come up with it from my head, they said
people like to listen to music, it was not
meant for you to know every word.

“Jenan™: If | was taking this course in
college where | am going every Tuesday
and Thursday, 1 think that would be
interesting, 1 think I would be open to the
idea, It’s the environment

“Ghada™: 1 speak Spanish as well and 1
have learned countless words from
listening to music, but in Arabic it’s not
just 50 because the way they pronounce the
words, the structure, the vocabulary is like
Quranic vocab we have never seen, and
probably we will never see, that’s what you
are hearing in the songs, there is no way
for me to understand it without you telling
me about each song.

“Jenan™: It’s very pretty.

OK, so, we talked a little bit about the
songs. Vocabulary...the majority of you
said that the vocabulary was a good thing,
you saw different words in different
contexts. Especially idiomatic expressions,
what made them easier to understand, the
videos, the short stories...?

“Jenan™: repetition. Because if it’s not
repeated it’s hard to remember, but if it's
repeated, people say it a lot, then it sticks.

OK, | have two more points to cover, one
is about the writing prompts, what did you
guys think, some of you said that the
writing prompts, same thing as the songs:
“you are asked to write about a conflict in
the Middle East suddenly without any
preparation, especially at 0800 AM in the
morning if it’s early in the morning what
do you think about the writing prompts
were they “too dry” as some of you said, or
what was it...?

“Sanad”: [ think in respect to learning
vocab and idiomatic expressions, if you
write them, it just helps remembering them
better and they stick. It’s just like the
actual writing process that is difficult, |
have never being able to sit down and write
a paper at the spear of the moment, even if
it’s something 1 don’t like, it’s still useful.
“Hala”: | think this writing prompts would
have been [better] but it was hard to write
on the spot, you watch the video once, then
write about it, it was difficult for me.
“Ghada”: For me it catered to my learning
style completely because { am one of those
people that could sit down and write pages
upon pages about anything, and to do that
mainly after reviewing the vocab and for
me [1 lose concentration] because of
repetition, but if | have to use it and
produce a little bit then immediately | learn
it so it worked for me.

“Jenan”: I think for me if like you “use
those words in sentences”, that goes a little
bit better you could still, I think you could
give both, I think you could do that for
different assignments, and that really helps,
fvou give us a choice] “if you would like to
summarize the articles or you would like to
write questions about it then write”,
because people are different and that’s
what I really like is when you give options
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OK, so if there was more time, if you were
given extra time, like the option of doing it
at home, that could have been better,
because you have more time to think about
it and articulate your thoughts?

“Jenan”:; Yeah, if that was a homework
assignment, it is real crazy if it’s like “here
is the homework and write about it”
especially if you have to use the words,
and say “you have to use these words”.
“Sanad”: And especially because of the
stage we are in right now, it’s important to
learn vocab, not necessarily in writing,
because we will never have to sit down and
write a paper in Arabic...I mean we have
to know the structure of the sentence and
everything but we never have to write it.
You know...

OK, the last point here is the CD overall,
some of you said, it was a break from the
daily news... and some others said, it was
too far from what is expected from you?

“Jenan™: I think that would have been more helpful
to me if it {was] broken up a little... | love that we
had the words before hands, and that always helps
me and then if we would then listen to it maybe
more than once, and then like broken it a little bit...

“Hala™: Listen at your pace.

"Ghada”: Breaking it down, would have
helped, it’s just a whole part of learning
Arabic that we are not exposed to, [ think
that is the only Arabic history that I have
learned in the whole course, in Arabic, so
that was very helpful.

Thank you very much for your time, |
really appreciate it.

Bouhaja

95




REFERENCES

Bloom, B. S. (1956). Taxonomy of educational objectives, Handbook I: Cognitive Domain .New
York: David McKay.

Brooks, B. F., & Donato, R. (1994). Vygotskyan approaches to understanding foreign language
learner discourse during communicative tasks. Hispania, 77(2), 262-274.

Campbell, D. E. (2004). Choosing Democracy: a Practical Guide to Multicultural Education.
Pearson Education, Inc: Columbus, Ohio.

Carzden, C. B. (1996). Communicative Competence, 1966-1996. Retrieved April 07, 2007, from
Education Resource Information Center Web site: http://www.eric.ed.gov/

Castleberry, P. (1959). The Arabs’ view of postwar American foreign policy. The Western
Political Quarterly, 12(1), 9-36.

Claerr, T. & Gargan, R. (1984). The role of songs in the foreign language classroom. OMLTA
Journal, 28-32.

Conrad, B. & Veteto-Conrad, M. (1997). Using interactive video in the classroom and the lab:
the example of “Lernexpress”. Die Unterrichtspraxix / Teaching German, 30, 178-184.

Cresswell, J. M. (1994). Research Design: Qualitative and Quantitative Approaches. Thousand
Oaka, CA: SAGE.

Danato, R. (2000). Sociocultural contributions to understanding the foreign and second language
classroom. In Lantolf P. J. (Ed), Sociocultural theory and second language learning (pp
27-50). New York: Oxford University Press.

De Ramirez, L. (1997). Stories from the oral tradition: language in content for the Spanish
classroom. Hispania, 79, 561-566.

Fischbach, R. (1985). Government pressures against Arabs in the United States. Journal of
Palestine Studies, 14, 87-100.

Fraenkel, J. R., & Wallen, N. E. (2009). How to design and evaluate research in education.
Boston, MA: Mr-GrawHill.

Gifford, C. E. , & Mullany, J. P. (1997). From rhetoric to reality: applying the communication
standards to the classroom. Retrieved April 07, 2007, from Education Resource
Information Center Web site: http://www.eric.ed.gov/

96
Bouhaja


http:http://www.eric.ed.gov
http:http://w\\.w.eric.ed.gov

Herron. C., Morris, M., Secules, T., & Curtis, L. (1995). A comparison study of the effects of
video-based instruction in the foreign language classroom. The French Review, 68, 775-
795.

Herron, C., Sebastien, D., Cathleen, C., Steven, C. (2002). A classroom investigation: can video
improve intermediate-level French language students’ ability to learn about a foreign
culture?. The Modern Language Journal, 86, 36-53.

Hough, D. A. (1998). Teachers and students as ethnographers. Retrieved April 07,2007, from
Education Resource Information Center Web site: http://www.eric.ed.gov/

Hymes, D. (1964). Toward ethnographies of communication. American Anthropologist, New
Series, 66(6), 1-34.

Hymes, D. (1973). On the origins and foundations of inequality among speakers. Daedalus,
102(3), 59-85.

Jolly, Y. (1975). The use of songs in teaching foreign languages. The Modern Language Journal,
59, 11-14.

Joubin, R. (2000). Islam and Arabs through the eyes of the encyclopedia: the “Other” as a case of
French cultural self-criticism. International Journal of Middle East Studies, 32(2), 197-
217.

Kramsch, C. & Kramsch, O. (2000). The avatars of literature in language study. The Modern
Language Journal, 84, 553-573.

Krashen. S. D. (1992). Fundamentals of Language Education. Laredo Publishing Company, Inc:
Beverly Hills, CA.

Krashen, S. D. (1997). Foreign Language Education the Easy way. Language Education
Associates: Culver City, CA.

Lantolf, P. J. (Ed). (2000). Sociocultural theory and second language learning. New
York: Oxford University Press.

McCall, G. J., & Simmons, J. L. (1966). A new measure of attitudinal opposition. The public
Opinion Quarterly, 30(2), 271-278.

Myers, L. L. (2000). Task interpretation and task effectiveness: a Vygotskian analysis of a
French L2 classroom task. Retrieved April 07, 2007, from Education Resource
Information Center Web site: http.//www.eric.ed.gov/

Nadar, R. (1989). Teaching literature, cultural history, and language with film: some reflections
and suggestions. Die Unterrichtspraxix / Teaching German, 22, 153-157.

97
Bouhaja


http:http://www.eric.ed.gov
http:http://\\'vvw.eric.ed.gov

Popkin, D. (1997). Teaching language through literature at the early stages: an NEH model for
proficiency in French. The French Review, 71, 22-32.

Richards, J. (1969). Songs in language learning. TESOL Quarterly, 3, 169-174.
Said, W. S. (1978). Orientalism. New York: Vintage Books.

Salcedo, C. (2002). The eftects of songs in the foreign language classroom on text recall and
involuntary mental rehearsal. Retrieved from ProQuest Digital Dissertations. (AAT
3069732).

Savignon, J. S. (1997). Communicative competence theory and classroom practice. USA: The
McGraw-Hill Companies, Inc.

Savignon, J. S., & Sysoyev, V. P. (2002). Sociocultural strategies of a dialogue of cultures. The
Modern Language Journal, 86(4), 508-524.

Secules, T., Herron, C., & Tomasello, M. (1992). The effect of video context on foreign
language learning. The Modern Language Journal, 76, 480-490.

Shaheen, J. (2003). Reel bad Arabs: how Hollywood vilifies a people. Annals of the American
Academy of Political and Social Science, 588, 171-193.

Sprengling, M. (1916). America, Arabic, and Islam. The Biblical World, 47, 371-181.

Straub, H. (1999). Designing your intercultural communication course. Retrieved April 07,
2007, from Education Resource Information Center Web site: hitp://www.eric.ed.gov/

Toynbee, A. (1964). Britain and the Arabs: the need for a new start. International Affairs, 40,
638-646.

Weyers, J. (1999). The effect of authentic video on communicative competence. The Modern
Language Journal, 83, 339-349.

Williams, M., Burden, R., & Lanvers, U. (2002). ‘French is the language of love and stuff’:
student perceptions of issues related to motivation in learning a foreign language. British
Educational Research Journal, 28, 503-528.

98
Bouhaja


http:http://www.eric.ed.gov

	Exploring the impact of a CD ROM on Arabic language learners' acquisition of the Arabic language and culture
	Recommended Citation

	tmp.1455062766.pdf.BfbmN

